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2. INTRODUCTION 
With the increased participation in youth sports there is a rise in the number of 
sports related injuries (Barron, 2004). Injuries occur even when the risks had been 
identified and all the logical precautions had been implemented (Dimitriadi and Dimitriadi, 
2007; Dougherty et al., 2007; Staurowsky and Weight, 2011).  
While most injuries result from the inherent risks of sport, occasionally they are the 
result of careless or thoughtless behavior or omission of some responsible persons (Hoch, 
1985). In such cases, liability for the injuries may rest with a coach, supervisor, teacher, 
association, club, event organizer, or facilities (Nadeau, 1995). Coaches play the primary 
role when dealing with athletes and the activities in which the athletes engage (Barron, 
2004; Schwarz, 1996). There are the individuals who generally have the most direct control 
over the participants (Labuschagne and Skea, 1999) and are present at the time of injury. 
Therefore whenever an unfortunate incident occurs on playing fields, the actions or 
inactions of the coach are likely to be second-guessed or directly blamed (Guskiewicz and 
Pachman, 2010; Schwarz, 1996).This often causes them to be the defendants in lawsuits 
brought by participants (McCaskey and Biedzynski, 1996; Schwarz, 1996). While risk can 
never be fully eliminated, coaches must exert significant effort to reduce risks (Dimitriadi 
and Dimitriadi, 2007). They need to be armed with the knowledge of how to handle and 
prevent these situations (Barron, 2004). In order to minimize risks and care of athletes, case 
law and legal commentators have imposed numerous duties on coaches. These duties are: to 
provide proper supervision, to warn of the inherent risk in the sport, to provide adequate 
and proper instruction, safe environment, safe facilities, safe equipment, adequate and 
proper health care, proper and safe transportation, and to provide properly match and 
equate competitors for competition, to plan properly the activity, to assess an athlete’s 
physical readiness for practice and competition, to teach and enforce rules and regulations, 
to uphold the athletes’ rights, to provide due press, to foresee potential incidents, to provide 
competent and responsible personnel, and  to prevent injured athletes from competing 
(Doleschal, 2006; Figone, 1989; Hensch, 2006; Labuschagne and Skea, 1999; McCaskey 
and Biedzynski, 1996; Schwarz, 1996). In brief, coaches are required to exercise reasonable 
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care for the protection of the athletes to make sure they are not exposed to risk in any aspect 
of sport (Schwarz, 1996). 
Each particular duty is determined by the specific circumstances surrounding the 
activity (McCaskey and Biedzynski, 1996). They will vary according to the level of age, 
skill and experience of the participants as well as the nature and tempo of the sport 
(Schubert et al., 1986). 
When the coaches do not know their duties, they are putting their athletes in an 
unsafe situation and they are also putting themselves at legal risk which in most of cases 
result in civil action against the coach, and sometimes cause criminal prosecution against 
the coach by the injured athlete (Wenham, 1994; Wenham, 1999). Accordingly, the 
performance of the coaches’ duties can reduce the athletes’ injury from one side, and from 
the other side it can reduce the legal liability of the coaches (Dimitriadi and Dimitriadi, 
2007). So it is required that the coaches should be aware of their legal duties toward the 
athletes (Singh and Surujlal, 2010) and should make attempt to increase and up to date their 
knowledge. 
To further enhance the knowledge of coaches, it is essential to examine, evaluate, 
and describe the existing knowledge of athletic coaches (Barron, 2004; Zimmerman, 2007). 
In this regards, the university coaches are in a special situation because the students who 
participate at university sport vary in age, size, experience, skill, physical conditions and 
abilities. Such variance, in combination with vigorous physical activity, creates inherently 
unstable situations in which mishaps are more likely to occur. Therefore, studying the 
university coaches’ knowledge and awareness of their legal duties towards their athletes is 
valuable. 
The purpose of this thesis is to discuss the coaches’ knowledge about their legal 
duties toward their athletes at the Iranian Universities and to reveal the impact of various 
demographic and social factors on their knowledge. The thesis is based on a comprehensive 
empirical research. It should be mentioned that, according to my information, these issues 
have never been examined in Iran in their entirety. 
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3. REVIEW OF LITERATURE 
3.1 Legal Liability 
Legal liability is a term in law which means responsibility for the consequences of 
one’s acts or omissions, enforceable by civil remedy or criminal punishment (Business 
Dictionary, 2012). Two categories of legal liability exist: criminal liability and civil liability 
(Sullivan and Decker, 2005). Criminal liability applies when an offense, or a crime occur 
against the public (Jones, 1999; Tappen et al., 1998). Civil liability arise from private 
wrongs (tort) or a breach of contract that is not a criminal act against another individual 
resulting in harm. The injured person can seek compensation for the damages he/she 
suffered through civil law (Business Dictionary, 2012; Jones, 1999; Khan, 1999). Tort law 
is a civil wrong committed by one person against another person or property and it is 
categorized as intentional or unintentional (Aiken, 1994; Carpenter, 2008; Jones, 1999; 
Sullivan and Decker, 2005; Tappen et al., 1998; Van der Smissen, 2001). An intentional 
tort occurs when the action is willful and intends to hurt another person, such as assault, 
battery, libel, or slander (Aiken, 1994; Carpenter, 2008; Sullivan and Decker, 2005). 
Intentional torts require the plaintiff to prove the defendant has intent and motive, which 
resulted in damages (Aiken, 1994; Carpenter, 2008). An unintentional tort is “an 
unintended, wrongful act against another person that produces injury or harm” (Aiken, 
1994, p.83). Negligence and malpractice are unintentional torts (Aiken, 1994; Jones, 1999; 
Sullivan and Decker, 2005; Van der Smissen 2001). Negligence can be defined as a 
conduct that creates undue risk and harm to others (Jones, 1999). Negligence is an 
unintentional act that occurs as a result of omission or commission. Omission is the failure 
of an individual to perform an act. With commission the individual performs the act, but the 
individual fails to perform the act in a manner that a reasonable and prudent person would 
perform it in a similar situation (Aiken, 1994; Sullivan and Decker, 2005; Van der Smissen, 
2001). Malpractice is known as a professional negligence. Malpractice occurs when a 
professional “fails to act as other reasonable and prudent professionals who have the same 
knowledge and education would have acted under similar situations” (Aiken, 1994, p.86). 
For the negligent act to be considered malpractice, the act must occur by a professional 
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while carrying out professional responsibilities and duties (Aiken, 1994; Sullivan and 
Decker, 2005; Tappen et al., 1998). Without meeting this requirement, the act would 
strictly be negligence, not malpractice. Whether the alleged incident is filed as malpractice 
or negligence, a formal complaint filed with the court requires the plaintiff to establish four 
elements: duty, a breach of that duty, causation, and damage. All four elements must be 
proven for an individual to be held liable (Aiken, 1994; Jones, 1999; Osborne, 2001; 
Tappen et al., 1998; Van der Smissen, 1990; Van der Smissen, 2001). Failure to prove any 
of the four elements will warrant dismissal of the case. The plaintiff in a malpractice or 
negligence case must first demonstrate that a duty exists. Duty identifies a legal relationship 
between two parties, not an action. Carpenter (1995) defined it as “the duty to protect from 
the foreseeable risk of unreasonable harm” (p.40). Typically, the relationship falls into one 
of three categories: inherent, voluntary assumption, or statute. The relationship can be 
inherent, such as a patient to healthcare provider or an athlete to a coach. A relationship can 
be established through voluntary assumption. Van der Smissen (2001) used the example of 
a volunteer coach and a young player in a non professional league. The relationship can be 
established by statute, such as employment situations. Once the special relationship is 
demonstrated, the plaintiff must establish the second element: breach of duty. When the 
duty established, the plaintiff must demonstrate that the duty or relationship was breached. 
In other words, the duty was not met or was substandard. In a trial an expert witness may be 
called to testify as to the current standards and whether the defendant met the current 
standard or not (Carpenter, 2008; Gallup, 1995). Practice acts, position statements, and 
policies and procedures are examined to establish a standard of care and determine a breach 
in the duty. The third element that must be proven is the cause: did the negligent act cause 
the injury or not (Van der Smissen, 1990). Cause is determined by how much of the 
negligent act, either omission or commission, is to be blamed for this injury. In other 
words, the failure to provide the standard of care was breached and was totally or partly the 
cause of the injury (condition sine qua non). The final element the plaintiff must prove is 
harm. The plaintiff must demonstrate that the breach of duty is partially the cause of the 
injury and the result of injury caused harm. The plaintiff usually seeks compensatory 
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damages for the caused harm in the form of economic loss, physical pain and suffering, 
emotional distress, and/or physical impairment (Van der Smissen, 1990).                                            
Several individuals can be liable for negligence and malpractice. The individual 
who committed the negligent act has personal liability and can be named as a defendant. 
The organization or administrator supervising an individual can also be held liable for the 
actions of the individual. This is known as vicarious liability. Vicarious liability comes 
from the doctrine of respondent superior (Cotton, et al., 2001; Sullivan and Decker, 2005). 
Respondent superior states that “the negligence of an employee is imputed to the corporate 
entity if the employee was acting within the scope of the employee’s responsibility and 
authority” (Cotton et al., 2001, p. 49).  
 
3.1.1 Coaches’ Legal Liability 
Coaches and athletes also have legal relationship with each other, but the 
obligations flowing out of this relationship is not defined by the parties. Instead, they are 
defined by case and statutory law. Regardless of the way a legal relationship is formed, the 
nature of the relationship defines the duties involved (Carpenter, 2008). According to 
Carpenter (2008) a coach has the duty to protect athletes from the foreseeable risk of 
unreasonable harm. The salary level of a party has nothing to do with the duties owned. So, 
a volunteer coach has the same duties towards the athletes as a paid coach. If the duties a 
paid coach owes to the athletes include such things as adequate supervision, access to 
emergency medical care, use of proper progressions, and safe facilities, a volunteer coach 
owes to the athletes the same duties. The fact that one coach is paid and the other is not has 
no effect on the duties owed to the athlete (Carpenter, 2008). 
Beyond the glitz, glamour, and practical aspects of coaching there is an issue 
plaguing coaches at all levels. This is the legal liability of coaches for injuries occurring to 
participants of their respective sport. The coaches’ liability is quickly approaching the 
forefront of concern, primarily due to increasing litigation resulting in massive verdicts for 
participants injured as a result of the action or inaction of coaches (McCaskey and 
Biedzynski, 1996). But a coach is not under automatic legal liability merely because under 
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a coach's control an athlete suffers injury (Khan, 1999). Before a coach would have to 
assume financial responsibility for an athlete’s injury, the coach should be found guilty of 
negligence. In order to be found guilty of negligence, four elements (conjunctive condition) 
need to exist: (1) the coach owed a duty to conform to a standard of conduct established by 
law for the protection of the athlete, (2) the coach failed to meet the requisite standard of 
care required in the circumstances (3) the athlete suffered compensable injury and (4) the 
coach’s breach was the legal cause of the athlete injury. All the elements must be present 
for negligence to exist. In the absence of anyone of them, no cause of action for negligence 
will lie (Cadkin, 2008; Carpenter, 2008; Dougherty et al., 2007; Fast, 2004; Hurst and 
Knight, 2003; Johnson and Easter, 2007; McCaskey and Biedzynski, 1996).  
According to the relationship between coach and athlete established by law, the 
coach is obligated to take care of the athletes under his/her supervision. Therefore, if an 
injury occurs, the courts will ask whether the injured party was an athlete under direction or 
supervision of a coach or not (Carpenter, 2008; Dougherty et al., 2007; Khan, 1999; 
McCaskey and Biedzynski, 1996). 
Once a duty has been found to exist, breach must be establish. Breach is commonly 
defined as a “failure to perform a duty or failure to exercise that care which a reasonable 
coach would exercise under similar situations” (Feiner, 1997. p.217). When a coach’s 
behavior or actions fall below a medium standard of care, negligence is said to occur. 
Standard of care is a flexible concept, and it is usually determined by speculating on what 
an average reasonable coach would do, or not do, under the same circumstances. In 
determining the applicable standard of care courts refer to an objective standard of conduct. 
For example, an individual’s specific knowledge or experience (or the lack thereof) cannot 
be used as an excuse for his or her failure to meet this standard (Fast, 2004). The standard 
of care is a necessarily ambiguous concept as it is always influenced by the potential risk of 
specific circumstances (Fast, 2004; Khan, 1999; Schot, 2005). Thus the standard may vary 
depending upon:  
-The type of activity; generally the more hazardous or risky the activity is deemed 
to be, the greater the duty of care that is owed to the participants. 
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-The age of the participant; generally the younger the participant, the greater the 
duty of care that is owed. Similarly, frail or aged adults may place greater demands on 
supervision. 
-The ability of the participant; Age should not be considered in isolation but 
considered along with the ability of the participant.  ‘Beginners’ in any program need 
greater supervision than more experienced and skilled participants. 
-The coach’s level of training and experience; the more highly trained and 
experienced a person is, the greater the standard of care that is expected.  For example, a 
higher standard of care would be expected from a trained and highly skilled instructor than 
from someone who is volunteering and who may have undertaken only a little training 
(Fast, 2004; Schot, 2005). 
The breach must have resulted in damages or losses to the athlete’s body, property 
or interest (Carpenter, 2008; Dougherty et al., 2007; Fast, 2004). Absence of harm means 
there is no negligence. The old basketball phrase applies: “No harm, no foul” (Carpenter, 
2008).  
The fact that the coach negligently breached a duty owed to the athlete is not 
sufficient grounds for a successful lawsuit (Dougherty et al., 2007) A fourth issue still 
remains to be resolved before a coach can be held legally responsible for the harm suffered 
by an athlete. The athlete must prove that the negligent action of the coach was actually the 
proximate cause of the injury. While volumes have been written on the concept of 
proximate cause, for the purposes of this discussion, the concept can be reduced to one 
rather simple question: Did the negligence of the coach cause or aggravate the injury in 
question? If the answer to this question is no, then regardless of the amount of carelessness 
present, the injured athlete cannot recover damages for negligence from the coach. This 
question is often more complex in the case of the intervention and actions of a third party. 
When one athlete is injured as a result of the actions of another, and a coach is sued, the 
proximate cause issue revolves around the question of whether the actions of the player 
who caused the injury could reasonably have been controlled by the coach. One way of 
addressing this question is seen in the use of but-for test. That is, to hold all factors of the 
incident constant except for the alleged negligence and, thus, to determine whether, but for 
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the negligence of the coach, the injury would not have occurred (Dougherty et al., 2007; 
Fast, 2004; Sailor and Township, 2007). 
 
3.1.2 Coaches’ Legal Duties 
It has been found that coaches may prevent negligence litigation and resulting 
liability by knowing their legal duties and by acting as a reasonable prudent person when 
carrying out those legal duties (Schwarz, 1996). To fully understand the issue of coaches’ 
knowledge about their legal duties it is essential to know what duties coaches are expected 
to fulfill. 
Numerous studies have investigated the legal duties assigned to coaches. Typically, 
these studies analyzed cases law related to those duties. 
Abraham (1970) in his study of New York high schools, discovered the following 
duties assigned to coaches: to collect and issue equipment, to supervise locker room, to 
inspect all injuries and provide first aid, to arrange for injured athletes to be taken to 
physician, to tape and apply protective equipment, and to maintain equipment. 
Similarly, in a survey of Chicago high schools by Porter et al. (1980) approximately 
75% of the coaches indicated that they performed the following six duties: coaching 
athletes, administering conditioning programs, educating athletes about diet/nutrition,  
maintaining equipment, providing first aid, applying protective tape and equipment. The 
duties identified by Abraham (1970) and Porter et al. (1980) were considered standard (Bell 
et al., 1984; Blomberg, 1981; Flint and Weiss, 1992; Mathews and Esterson, 1983; 
Stapleton et al., 1984). 
To determine what specific legal duties a coach has and to properly educate coaches 
on how to perform those legal duties Schwarz (1996) found thirteen legal duties which have 
been derived from the court precedents and legal literature. These duties include the 
following: to provide proper supervision, to warn of the inherent risk in the sport or 
activity, to provide adequate and proper instruction, to provide safe environment and 
facilities, to provide safe equipment, to provide adequate and proper health care, to provide 
proper and safe transportation, to properly match and equate competitors for competition, to 
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provide due press, to teach and enforce rules and regulations, duty to foresee, duty to plan, 
and duty to uphold athletes rights. 
Doleschal (2006) indicated fourteen legal duties which should be viewed as 
obligations to be met or exceeded by schools and all athletic personals, such as coaches. 
These duties include;  duty to plan, duty to supervise, duty to assess an athlete’s physical 
readiness and academic eligibility for practice and competition, duty to maintain safe 
playing conditions, duty to provide proper equipment, duty to instruct properly, duty to 
match athletes, duty to provide and supervise proper physical conditioning, duty to warn of 
inherent risk, duty to ensure that athletes are covered by injury insurance, duty to develop 
an emergency response plan, duty to provide proper emergency care, duty to provide safe 
transportation, duty to select, train, and supervise coaches, these duties used to determine 
negligence in sports-related injuries that have been formulated from legal proceedings 
taken from tort related cases involving coaches, schools and athletic programs. In this study 
these duties were explained and effective practice procedures were suggested to aid schools 
and its personnel in complying with these duties. 
McCaskey and Biedzynski (1996) focused on the legal liability of coaches and on 
legal actions brought primarily by injured athletes. Primarily, they set eight main legal 
duties for coaches in each sport which established by prevalent case law and legal 
commentary. These duties include; supervision; training and instruction; ensuring the 
proper use of safe equipment; providing competent and responsible personnel; warning of 
latent dangers; providing prompt and proper medical care; preventing injured athletes from 
competing; and matching athletes of similar competitive levels. 
McGirt (1999), in examination of the duty of care that a university owes to its 
athletes, also discussed the roles and duties of coaches toward their athletes. He also 
divided the coaches’ duties in eight different duties, similar to McCaskey and Biedzynski 
(1996). 
In the research of Labuschagne and Skea (1999) seven specific legal duty are 
analyzed: supervision; training and instruction; proper use of facilities and equipment; 
providing prompt and proper medical care; knowledge of participants; matching and 
equating participants; and warning of latent dangers which are progressively placed on 
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coaches and other officials to prevent or minimize injuries to athletes. Similar duties are 
reported by Hensch (2006) and Figone (1989).                                                                                                   
Borkowski (2004) in his research determined eleven legal duties for coaches as the 
basic legal duties which, if the coaches meet them, appreciably can decrease the chance of 
injuries to athletes, the number of claims, and the chances of lawsuits against coaches. It 
will also make the athletic experience worthwhile – and enjoyable. These duties are 
properly plan the activity, offer appropriate equipment, offer appropriate facilities, offer 
appropriate instruction, offer appropriate supervision, appropriate condition to the athlete, 
appropriately warn about the risks of the activity, offer appropriate post injury care, offer 
appropriate activities, maintain reasonable records, and follow the appropriate rules and 
regulations.  
The following six duties are also considered as sub-duties of the duty of care for 
coaches by Carpenter (2008): providing proper instruction, providing appropriate 
supervision, using safe progressions, providing medical help in case of injury, using safe 
facilities and equipment and teaching appropriate, safe procedures.  
Fast (2004) also mentioned the coaches’ duties with respect to instruction, 
supervision, and the provision of medical care as follows: to provide competent and 
informed instruction about how to perform the activity; to assign drills and exercises that 
are suitable to the age, ability, fitness level or stage of advancement of the group; to 
progressively train and prepare the participants for the activity according to an acceptable 
standard of practice; to clearly explain to the participants the risks involved in the activity; 
to group participants according to size, weight, skill or fitness to avoid potentially 
dangerous mismatching; to inquire about illness or injury and to prohibit participation 
where necessary; in the event of a medical emergency to provide suitable first aid; and 
where possible, to keep written records of attendance, screening, training and teaching 
methods in order to provide evidence of efficient control. 
Review of the literature and court cases consistently demonstrate that serious 
injuries, paralysis and even the death of participants in sporting contests are increasing 
world-wide at an alarming rate because of the lack of the coaches’ adequate and proper 
knowledge about their duties. 
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3.1.3 Knowledge of Coaches Regarding their Legal Duties 
The knowledge of coaches about their duties regarding their athletes in the athletic 
training environment has been evaluated but often as an isolated specific item. 
Numerous studies have investigated the coaches’ knowledge and their ability 
regarding handle responsibilities to providing first aid (Clickard, 1991; Flint and Weiss, 
1992; Ransone and Dunn-Bennett, 1999; Redfearn, 1980; Wham et al., 2010). 
Approximately 30 years ago, researchers began to take more interest in examining the 
quality and availability of medical care in athletic areas (Wham et al., 2010). When 
appropriate medical personnel are not provided during games or practices, then coaches are 
forced to act as the primary care provider for the injured athlete (Flint and Weiss, 1992; 
Ransone and Dunn-Bennett, 1999; Redfearn, 1980). Therefore, they must be aware of the 
location of the first aid supplies as well as the emergency plan as it applies to their team 
(Clickard, 1991). Coaches need to be armed with the knowledge of how to handle 
emergency situations for the continued and effective treatment of injuries using first aid 
(Castro, 2010) 
Ransone and Dunn-Bennett (1999) assessed the first aid knowledge and decision 
making of high school athletic coaches. Results showed that only 36% of the coaches 
passed the first aid assessment given to coaches. In addition, coaches that had passed the 
first aid assessment were more prone to returning an injured starter to the game. One reason 
of this could be that the coaches that lacked medical knowledge did not want to return an 
injured player fearing that the injury may become worse. 
Cunningham (2001) studied the extension of medical care that head coaches 
provided for injured player under their supervision and he found that 97% of the coaches 
never or seldom provided emergency medical care to their athletes. 
Valvovich-McLeod et al. (2008) also showed very low passing rates on their first 
aid assessment, but coaches with current first aid and CPR certification scored significantly 
higher on the test. 
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Major findings of Albrecht (2009) about whether the coaches had the basic first aid  
and CPR training to serve their young athletes in the event of an emergent or non-emergent 
injury or sudden illness and whether they had the confidence to manage a basic emergency 
injury or illness situation when such an occurrence arise during the course of a sports 
season involving regular practices or game competition, revealed that only 19% and 46% of 
the 154 youth sport coaches surveyed were formally trained with basic first aid and 
cardiopulmonary resuscitation and had certifications, respectively. Additional findings 
indicated that youth sport coaches holding one or two of the suggested certifications, 
possessed more knowledge and confidence to use that knowledge when faced with FA 
injury or illness situation. 
According to Barron et al. (2009) only a few number (15 out of 290) of coaches 
completed a first aid assessment earned a passing score. 
Results of Castro (2010) about assessing the first aid knowledge of coaches of youth 
soccer and assessing their decision making ability in hypothetical athletic situation showed 
that 13 (11.4%) coaches out of 114 coaches earned a passing score on the first aid 
assessment test. Out of the 114 coaches that completed the demographic data sheet, 31 
(27%) reported to have current first aid certification and 24 of them (21%) reported to have 
current CPR certification. Out of these 55 coaches, only 13 coaches passed the FAA test. 
The results also show that coaches having current FA and CPR certification were more 
successful in passing the FAA test. 
Most researches have examined the first aid knowledge among coaches, but little is 
known about their knowledge of sudden death and symptoms of concussion or other 
injuries in sport. 
McGrath (2012) evaluated the knowledge of secondary school football coaches 
regarding sudden death in sport. He discovered that many coaches were unaware of the 
potential causes of sudden death in sport and symptoms prior to it. 
According to Faure and Pemberton (2011) who examined the Idaho high school 
football coaches’ general understanding of concussion, many coaches were unfamiliar with 
the signs and symptoms of concussion and they were unable to correctly identify the signs 
and symptoms that may be present.  
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O’Donoghue et al. (2009) also revealed that coaches have a moderate level of 
knowledge regarding concussion. 
In another research Cooney et al. (2000) in measuring the knowledge of school 
rugby coaches who were responsible for senior cup team in Leinster, Ireland found that 
coaches did not informed about the vital knowledge in the prevention, recognition and 
management of neck injury. Only 50% (n= 18) of the coaches had a first aid qualification 
and only 47% (n = 17) carried to the matches first aid equipment to deal with neck injuries. 
Results of a research by Orr et al. (2011) about knowledge regarding the risk for 
knee injuries discovered that female adolescent soccer players (13-18 years old), their 
parents, and their coaches (n= 484) had never received any information regarding knee 
injuries. 
The survey performed by Gurchiek et al. (1998) indicated that many coaches do not 
know their role related to both responsibilities and limitations, when it comes to injury 
prevention, recognition, and rehabilitation. 
Redfearn (1980) questioned 262 coaches in Lansing, Michigan on education, 
emergency medical training, CPR training, experience with life threatening injuries, self 
appraisals of skills in management of life threatening injuries, and opinions on proximity of 
medical authority. The results showed that most coaches reported a low level of medical 
and first aid training, and only 44 percent of them felt that they had the capacity to manage 
a medical emergency. Cunningham (2002) found similar results when he mailed 
questionnaires to 250 youth football leagues in the United Kingdom, requesting 
information about years spent by coaching, about first aid certification, medical equipment 
available, injury recording, parental consent to treat, injury scenarios, and injuries/illnesses 
they felt comfortable to manage. Surprisingly, he found that more than half of the 
respondents (61%) did not possess a current first aid certification.  
A review of the relevant literature and several legal cases involving sport injury 
demonstrated that once an injury had occurred, the coaches did not use proper injury 
treatment protocol (Cunningham, 2001). The primary reason of failure to provide first aid 
and emergency medical care by coaches, in addition to conflict related to other duties and 
time constraints to which the coaches referred, was the lack of first aid knowledge 
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pertaining to injury care (Abraham, 1970; Culpepper, 1986; Flint and Weiss, 1992; Hage 
and Moore, 1981; Lindaman, 1991; Redfearn, 1980; Rowe and Miller, 1991; Stapleton et 
al., 1984; Wiedner, 1989). Indeed, they were not adequately trained for providing first aid 
and they had an inadequate level of emergency medical education, therefore, they were not 
capable of administering emergency medical care (Castro, 2010; Calvert, 1979; Dunn, 
1995; Hage and Moore, 1981). 
 
3.1.4 Risk Management Practice in Sport 
The specific characteristics of risk management in athletic training environment 
have been often evaluated. Several studies were conducted on risk management behaviors 
of athletic directors. Anderson and Gray (1994) examined the risk management behaviors 
of NCAA Division III athletic directors. Gray and Crowell (1993) researched the risk 
management behaviors of NCAA Division I athletic directors in relation to their athletic 
programs. Brown and Sawyer (1998) carried out a similar study, but they surveyed NCAA 
Division II athletic directors. Gray and Park (1991) also examined risk management 
behaviors among Iowa high school athletic directors. 
School principals were in the focus of Gray’s investigation (1995), who studied the 
risk management behaviors of high school principals in relation to their high school 
physical education and athletic programs. Ammon (1993) researched risk management 
operation in municipal football stadiums. Lhotsky (2005) also researched risk management 
at NCAA Division I-A football stadiums based on Ammon’s (1993) study.  
Some studies evaluated risk management practice of athletic trainers (Gould and 
Deivert, 2003; Hall and Kanoy, 1993; Zimmerman, 2007). In 2003 Petty examined 
emergency policies and procedures by NCAA Division IA and Division I-AA athletic 
programs. Mickle (2001) analyzed case law as a means to develop policy and procedure in 
athletic training. In 1989 Leverenz analyzed case law connected to athletic training 
education. 
A few studies examined risk management behaviors of coaches. Gray and 
McKinstrey (1994) examined the risk management behaviors of NCAA Division III 
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football coaches. They measured the degree of the consistency with which specific risk 
management behaviors were performed within their varsity football programs, according  to 
NCAA Division III head football coaches. The scale consisted of 36 risk management 
behavior items within six conceptual areas of legal concern (supervision, instruction, 
warnings, facilities, equipment, and medical concerns). Individual survey items were also 
used including: current coaching status, other sports coached, educational background, 
undergraduate major, graduate major, first aid certification, and CPR certification. The 
results of the study indicated that risk management behaviors were conducted in a rather 
consistent manner within NCAA Division III football programs. Out of the 36 items the top 
28 had a mean score higher than 4.0 on a 5-point Likert scale. Although, it appeared that 
these coaches behaved in a relatively consistent manner concerning prudent risk 
management, one interesting phenomenon emerged. Each of the three survey items that 
were scored the lowest among all the subjects (n= 182) were related to documentation. 
These items included: using a sport risk assessment system by the coaches, equipment 
inspections documented in writing, and signing written warnings by the athletes. The scores 
showed that the above behaviors were performed only sometimes by participants. 
Wolohan and Gray (1998) measured the degree to which collegiate ice hockey 
coaches performed various risk management behaviors related to the operation of their 
collegiate ice hockey programs. According to the results of this study, the coaches 
generally performed most of the risk management behaviors addressed by the survey items. 
Out of the 34 items, the top 15 had a score above 4.0 indicating that these behaviors were 
often performed. Three items were scored below 3.0, meaning that they were preformed 
only sometimes. These items were: “inspecting the ice prior to games and/or practices” and 
“players warned in writing of risks” and “equipment warnings read”. The latter received 
only 1.908 scores; it shows that the coaches seldom performed this behavior. 
The findings of both Gray and McKinstrey (1994) and Wolohan and Gray (1998) 
are similar to the results of a previous study by Gray and Curtis (1991) about soccer 
coaches’ risk management behaviors at three levels of varsity competition. While many 
prudent coaching behaviors related to risk management appear to be practiced quite 
consistently, items pertaining to documentation were scored the lowest here as well. 
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Singh and Surujlal (2010) assessed the risk management practices implemented by 
coaches and administrators at high schools. They used the questionnaire that was developed 
by Gray (1995) and adapted by the authors to suite the conditions prevalent in the South 
African education system. The questionnaire sought information on six broad areas: general 
legal liability (insurance; sport association rules and regulations; standard of care, transport, 
supervision and instruction), facilities, equipment, legal concepts/aspects, medical aspects 
(pre-season; in season; and post-season) and records and information on athletes (health 
records; documents from parents). They discovered that although the majority of school 
coaches and administrators reported that they comply with most legal requirements, there is 
serious concern that a considerable proportion of them do not to comply with the minimum 
requirements. 21.6% of the coaches admitted that adequate supervision was not provided in 
some specialized areas such as locker rooms, weight rooms or gymnasiums. According to 
this research the athletes’ knowledge was the lowest about risk management behavior. 
Several dimensions and individual safety factors were not adequately addressed by relevant 
personnel, and certain basic minimum requirements were not met at a fair number of 
schools. These findings support previous reports by researchers that coaches and 
administrators are not adequately aware of, or do not fully appreciate the implications of 
their legal liability related to sports activities. 
Bodey and Moiseichik (1999) evaluated risk management practice of the 169 head 
coaches in their study. A 30-item questionnaire was used to collect data related to the 
strength of feeling about specific risk management practices in athletic departments. The 
various risk management behaviors were divided into five conceptual areas including: 
supervision, facilities and equipment, emergency and medical care, travel and 
transportation, and due process for employees and student athletes when they feel that they 
had not received a fair treatment. The findings showed that emergency and medical care of 
the athletes were ranked the highest, while the athletes’ supervision was ranked the lowest. 
Analysis of team sports versus individual sports revealed that a significant difference 
existed between them in the conceptual area of facilities and equipment. Coaches of team 
sports scored significantly higher this item than coaches of individual sports. In addition, 
significant differences existed between three of the 12 emergencies and medical and 
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supervision survey items, based on gender. Coach who coach women scored significantly 
higher these items than those who coach men. 
 
3.1.5 Factors Affecting the Coaches’ Knowledge and Awareness 
The results of the several analyses revealed similarities between the coaches in 
terms of their personal characteristics and their current coaching knowledge. In the 
following the findings of some studies related to this topic are reported.                                             
The results of the research performed by Gray and McKinstrey (1994) is partly 
reported before. As mentioned, they examined the impact of different factors on risk 
management behaviors of NCAA division III head football coaches. Other findings related 
to their study, on the basis of current coaching status factor (i.e., full-time coaches v. part-
time coaches), indicated that significant differences existed between the coaches’ behavior 
in four individual items. Full-time coaches’ scores showed higher mean in supervision of 
athletes in weight room, whereas part-time coaches scored higher in teaching football rules 
and regulations, dealing with questions about risks in football and giving instructions about 
the proper use of equipment. Concerning educational backgrounds (i.e., bachelor’s degree, 
master’s degree), they found a significant differences between  risk management behavior 
of coaches in two individual survey items (warning athletes of risk in writing and signing 
written warnings by the athletes). In each of these instances, coaches with master’s degrees 
scored higher the items in question than the coaches with bachelor's degrees. Furthermore, 
coaches with sport-related undergraduate majors scored higher the item about completing 
athletes’ injury report forms. Whereas coaches with non-sport related graduate majors 
scored higher the item related to inspecting facilities before use. 
Castro (2010) also found that coaches with a higher education had higher scores in 
the first aid assessment test. He also reported that the coaches’ general knowledge about 
medical issues increases from no degree to bachelor’s degree. In another study Anderson 
and Gill (1983) showed that many expert coaches acquired fundamental coaching 
knowledge while studying for an undergraduate degree in physical education. Also, 
according to Carter and Bloom (2009), Cregan et al. (2007) and Schinke et al. (1995) 
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coaches who studied kinesiology and physical education at university attributed part of 
their knowledge acquisition to their university classes and experiences.  
In addition to studying physical education at university, one important factor 
affecting coaches’ acquisition of knowledge included starting to coach at either a high 
school level or as an assistant coach at a university level (Carter and Bloom, 2009; Cregan 
et al., 2007; Schinke et al., 1995). These experiences helped them acquire important tactical 
knowledge (Carter and Bloom, 2009). Sherman and Hassan (1986) reported that high 
experienced coaches gave more technical instructions than coaches with short experience. 
However, Castro’s results (2010) contradict to the previous findings. He did not find 
significant correlation between first aid knowledge and years of coaching experience. 
Coaches with more years of coaching experience did not score higher in the FAA test. 
Accordingly, he found that experience has an impact on the coaches’ behavior. The coaches 
with longer coaching experience were more likely to prevent an injured player from 
returning to a close game, while, coaches with shorter experience were more likely to return 
an injured bench player to a close contest.  
Regarding the past athletic participation, Sherman and Hassan (1986) mentioned 
that there is a correlation between past athletic participation and coaching behavior. They 
suggested that this variable may indeed play an important impact on the coaches’ behavior. 
Millard (1996) analyzed the differences between male and female soccer coaches’ 
behaviors. He found that the male coaches controlled the actual situation more frequently 
and gave significantly more often general technical instruction, and encouraged the athletes 
significantly less frequently than the female coaches. Similar results are reported by Dubois 
(1981) and Millard (1990) regarding gender differences between male and female coaches’ 
behavior. According to Newsom and Dent (2011) significant differences exist between 
women and men coaches’ behaviors regarding relationships; women scored higher than 
men. In 2007, Newell found significant differences between male and female coaches in 
connection with leading trainings and giving instructions; women coaches performed more 
active behavior in these areas than men coaches. 
There are different results concerning the coaches’ knowledge about first aid; the 
existing or lacking first aid and CPR certification affect this issue. Barron (2004) reported 
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that only 15 of the 290 coaches who were involved in his investigation passed the FAA. 
Out of the 15 coaches who passed the test only 5 had first aid and CPR certification. Based 
on their study, Ransone and Dunn-Bennett (1999) reported that out of the 104 high school 
coaches who participated in their investigation only 38 passed the FAA, although 96 had 
first aid and CPR certification. Rowe and Robertson (1986) developed and administered a 
first aid test with Alabama high school coaches. In their study, out of the 127 coaches who 
were tested only 34 (27%) earned a passing score. The above results suggest that a coach’s 
score on a first aid examination does not depend only on the fact whether he/she has a 
current first aid or CPR certification. Similar result was registered in other investigations. 
For instance, in Castro’s  examination (2010)  55 coaches had current first aid and CPR 
certification, however only six of them passed the FAA, which means that having current 
certification did not improve one’s score on a first aid examination. Results of Gray and 
McKinstrey (1994) also revealed no differences between the coaches’ risk management 
behavior and the existence or the lack of their first aid and CPR certification. Similarly, 
based on his research Barron stated (2004) that the existence of first aid certification does 
not increase significantly the coaches’ knowledge about how to practice first aid. 
On the other hand, some researchers believed that educating coaches in first aid and 
CPR could enhance their knowledge, confidence and ability, as related to injury 
management (Castro, 2010). Cunningham (2002) and Redfearn (1980) suggested that 
coaches who do not have the proper qualification have not sufficient knowledge and 
confidence to understand and perform  FA for injured athletes. In 2009, Albrecht found that 
youth sport coaches holding one or two of the recommended certifications possessed more 
knowledge and confidence to use that knowledge when faced with FA injury or illness 
situation. Hage and Moore (1981) studied the ability of high school coaches to provide 
medical care for athletic injuries. They discovered that 80 percent of the coaches provided 
first aid care and 60 percent of them decided that the injured athlete should return to 
competition after being cared. Kimiecik (1988), based on his research, states that well 
trained coaches can reduce the number of injuries. He also states that coaches who are well 
educated regarding the safety aspects of sports, and thereby are aware of the potential 
occurrence of injuries, are more likely to prevent injuries. The results of the study of Rowe 
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and Miller (1991) indicated that courses devoted to athletic injuries, first aid and CPR can 
improve one’s knowledge in recognizing subtle yet serious injury. Thus assessing the 
coaches’ knowledge about first aid and CPR may provide additional information on their 
ability to provide immediate health care for the safety of the athletes.  
In general, review of the relevant literature consistently demonstrates that expert 
coaches rely on their education, organizational skills, experience, work ethic, and 
knowledge to promote their coaching careers and successfully perform their job at the 
highest levels (Bloom and Salmela, 2000; Cregan et al., 2007; Cushion et al., 2003; 
Erickson et al., 2007; Schinke et al., 1995; Vallée and Bloom, 2005). In other words, 
education, skill, and experience have a positive impact on the coaches’ knowledge and 
behavior. 
 
3.1.6 Social Status of Coaches in Iran  
In order to provide better insight in the Iranian university coaches’ situation, the 
social status of the coaches in Iran as well as their situation in the global scene are 
explained in next two subchapters.  
Before the 1979 Revolution the middle class in Iran was divided in two ways: 
distinction was made between secularly oriented and religiously oriented groups on the one 
hand, and between Western-educated and Iranian-educated groups on the other hand. After 
the Revolution the composition of the middle class did not change considerably (Chapin 
Metz, 1989). As far as the coaches are concerned, they, together with teachers, belonged to 
the middle class, and they also belong to it today. However, there might be fewer secularly 
oriented and much fewer Western-educated people among them than among middle class 
groups with other profession. It is paradoxical, but while in certain elite sports, mainly in 
top level football, foreign coaches with Western education are welcomed, the Western-
educated Iranian coaches disappeared by and large from Iranian sport since they were 
regarded with suspicion. Otherwise, coaching is a low paid job in Iran, most coaches are 
employed in part-time jobs and of course, their overall social status is also determined by 
their full time job but the latter is not a highly appreciated status in most cases. Most 
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university coaches do not have a well paid full time job either, they look for a part time job 
to complete their salary they receive for their main job or they simply intend to solve their 
existing economic problems (IRNA.ir, 2013). The coaches’ average salary at the Iranian 
universities seems to be lower than in other countries and much lower than the average 
salary of the teachers and instructors working similarly in part-time jobs but in other areas 
than sport (For instance, at the Hungarian universities coaches working in part-time job 
earn two times more and the salary of coaches working at the Malaysian universities is 
three times higher). In accordance with their lower salary, their social acceptance at their 
university is far from the other university staff members’; actually they are regarded as 
‘sport people’ and not as ‘university people’. 
Nonetheless, since these coaches spend a considerable part of their everyday life in 
a university environment among university students, it could be expected that this 
environment has an impact on their mentality and in connection with it on their lifestyle, 
and they lead a healthier way of life. The findings of previous research did not support this 
assumption, just the contrary. According to recent researches carried out by Ramezaninejad 
and Rahmaninia (2010) and Nasri and Vaez Musavi (2007) many Iranian coaches’ quality 
of life as well as their physical, mental and psychological health is not in good condition. 
The nature and the level of most coaches’ qualification is not in connection with 
their career in Iran, many coaches have college or university degree in other fields than 
physical education and sport sciences (IRNA.ir, 2013). 
 
3.1.7 Situation of the Iranian Coaches in the Global Scene  
Iranian coaches do not have a favourable situation in the world of sport. There are only 
very few Iranian coaches in Iran’s sport history who have ever been ranked as high level 
coaches in the world. That is why most of Iran’s national teams and even Iranian clubs in 
various sports employ foreign coaches for leading their teams. For instance, some of the 
Iranian national teams which are coached by foreign coaches include: football, volleyball, 
basketball, handball, badminton, track and field, biking, squash, gymnastic, water polo, etc. 
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Also, some of the clubs in Iran employed coaches from other countries (e.g. football, 
basketball, volleyball, basketball, handball, track and field, etc.). 
The lack of trust in the Iranian coaches and the use of foreign coaches have increased 
in recent years in Iran because most Iranian teams achieved more success in international 
competitions and at the Olympics by coaches from other countries than by Iranian coaches 
(For instance, Iran’s national volleyball team for the first time in Iran’s sport history 
achieved some success with an Argentinean coach “Velasco”. Iran’s national weightlifting 
team won many medals at various Asian and world championships as well as at the 2000 
Sidney and 2004 Athens Olympics with a Bulgarian coach “Ivanov”. Also, Iran’s national 
football team is qualified for participating in the football world cup in 2014 in Brazil with a 
Portuguese coach “Queiroz”.).  
Unsuitability for using recent research findings and information about coaching in the 
world is another reason for the Iranian elite coaches’ professional weakness. The latter is 
mainly due to their poor level of English (Mehr News, 2013a). Their knowledge is rooted 
in domestic coaching courses and in some information in Persian. Consequently, they are 
not able to communicate with the experts and coaches from other countries. The above 
reasons have created a gap between the Iranian coaches and successful coaches in other 
countries. Moreover, the old and traditional ways of management and coaching in Iran’s 
sport also contribute to the low prestige of the Iranian coaches on the international level.        
Most Iranian elite coaches do not have academic education. Indeed, most of them who 
coach the Iranian national teams have low degree certification, and they can only rely on 
their experience for improving their athletes.     
In Iran’s sport history very few Iranian coaches have been employed at national teams 
in other countries. For instance, an Iranian coach was employed at the national karate team 
of Macau. Also, in taekwondo and wrestling two Iranian coaches were employed in Taiwan 
and in Azerbaijan, respectively. Indeed, those countries do not compete on a high level in 
the international arena and the co-operation between Iranian coaches and those countries 
were just for short periods (Mehr News, 2013b; Mehr News, 2013c; Hamshahri Online, 
2013). 
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The situation regarding the Iranian female coaches is even worse. Female coaches have 
to face many different restrictions either in their job or in improving their coaching 
knowledge in Iran. Based on the Iranian regulation, males are not permitted to coach female 
sport teams; therefore the female teams can only use female coaches. Female coaches are 
not permitted to participate in most coaching education courses with male teachers. 
Therefore their knowledge and skills regarding coaching science are much lower than that 
of male coaches in Iran because the opportunities for acquiring coaching knowledge in this 
country for males are considerably better than for females. Hence, in most cases the 
coaching certification levels of female coaches are lower than that of male coaches. In 
recent years a few Iranian national women’s teams employed female coaches from other 
countries; however, even they could not reach much success because they faced various 
restrictions related to their job in Iran.  
 
3.2 Theoretical Framework 
For the theoretical framework of this study a classification is used which is based on 
various recommendations from legal authors and different relevant court precedent 
(Schwarz, 1996; Hensch, 2006; Figone, 1989). This classification includes seven major 
duties of coaches toward their athletes: supervision, instruction and training, facilities and 
equipment, warning of risk, medical care, knowledge of player, and matching players,  
which are similarly mentioned (separately or together with other duties) in most related 
literatures. In the following, the definitions of the above mentioned duties are presented. 
   Supervision: Being present and supervising at the practice areas and in locker 
rooms, before, during, and after training sections, as well as supervising transportation and 
nutrition (Doleschal, 2006; Labuschagne and Skea, 1999).  
  Instruction and Training: Teaching the skills, techniques, and rules necessary to 
training and competition as well as the methods to reduce the risk of injury (McCaskey and 
Biedzynski, 1996; Williams, 2003). 
Facilities and Equipment: Providing the sanitary, clean, and fit equipment which 
meets all of the safety requirements of the sport, inspection of indoor and outdoor facilities, 
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assessment of weather conditions and their relation to safe playing conditions, and security 
provisions at athletic training and competition (Doleschal, 2006). 
Warning of Risk: Warning the athletes of the risks involved in the trainings, or 
competitions. Warning of certain dangers originated from the nature of the activity, the use 
of equipments, the condition of the playing surface, and from the techniques involved in the 
activity (McCaskey and Biedzynski, 1996). 
 Medical Care: Ensuring the availability of proper first aid and medical care 
(Figone, 1989), making reasonable efforts to obtain reasonably prompt and capable medical 
assistance for injury, before arriving the medical personals (Figone, 1989; McCaskey and 
Biedzynski, 1996; Schwarz, 1996; Williams, 2003; Wong, 2010), and refraining from 
aggravating the athletes’ injury (McCaskey and Biedzynski, 1996). 
Knowledge of Players: Having knowledge about the players’ physical condition 
before, during, and after athletic participation and being aware of the athletes’ background 
and assessing properly their readiness and skill (Labuschagne and Skea, 1999).  
Matching Players: Placing athletes in direct competition, in both contact and 
noncontact sport (Figone, 1989), with other athletes with similar abilities, age, size, mental 
and physical maturity, experience, and skill level in training and competition (Schwarz, 
1996). 
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4. OBJECTIVES  
While the international literature is rich, there is little scientific evidence in terms of 
assessing the Iranian coaches’ knowledge about their legal duties toward their athletes. In 
Iran, sport law and coaching science have not been yet in the focus of the researchers’ 
interest. The above mentioned problem has not been discussed either. Since Iranian sport in 
general and sport at Iranian universities in particular have made good progress recently, it 
seemed to be relevant to examine this issue. Therefore, in the recent past I carried out a 
research about this question directing my interest to coaches employed at universities. On 
the basis of this empirical investigation, the objective of my thesis is to reveal the degree of 
the knowledge to which the Iranian university coaches are familiar with their legal duties 
and to discover the major factors which have an impact on their knowledge and on their 
knowledge acquisition. 
 
4.1 Research Questions 
The aim of the investigation was to give answers to the following research 
questions: 
 Q1 What is the level of the coaches’ knowledge regarding their legal duties toward 
their athletes at the Iranian universities? 
Q2 To what extent their demographic and social circumstances influence their 
knowledge about legal problems?  
Q3 To what extent their previous championship history, their coaching experiences, 
their coaching certification levels and the type of sport they are involved in affect the level 
of their knowledge? 
   Q4 To what extent their profession and the quality of their activity are recognized at 
the universities and in a broader social context?  
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4.2 Hypotheses 
It was assumed that:  
H1 The Iranian university coaches have sufficient knowledge regarding their legal 
duties toward their athletes.  
H2 Age, gender, the level of education and the field of study affect the Iranian 
university coaches’ knowledge about the legal issues related to sport. 
H3 The university coaches’ championship history, coaching experiences, coaching 
certification levels and the type of sport (individual or team sport) they are involved in have 
a significant impact on the level of their knowledge regarding their legal duties toward their 
athletes.  
H4 The coaches’ profession and the quality of their activity are recognized at the 
universities and in a broader social context. 
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5. METHODS 
The method of this thesis includes quantitative and qualitative approaches. The 
quantitative part was survey method and in-depth interviews were selected as qualitative 
methods. 
5.1 Survey 
5.1.1 Sampling 
This research was designed for the population of coaches employed at the public 
universities in Iran (N=1863) in 2013 academic year.  
The method of sampling was gradual. First the universities were selected by random 
sampling, based on the geographical location of universities in Iran.  
The researcher received a list including the name and the size of the population of 
all public universities from The Ministry of Science, Research, and Technology of Iran. In 
the first round, the universities were divided in five groups based five main geographical 
locations (north, south, east, west, and center). As the proportions of universities are not 
equal in each part, fourteen universities were selected by using random sampling1. The rate 
of selected universities was approximately similar to the rate of the total universities in each 
geographical location in the country (Table 1).   
 
 
 
 
 
 
 
 
 
                                                             
1 Selected universities from North part of country: Gilan, Tehran, Mazandaran, Semnan; South: Hormozgan, 
Shiraz; West: Kermanshah, Lorestan, Tabriz, Ilam; East: Kerman, Mashhad; Center: Isfahan, Shahr E Kord). 
32 
 
Table 1 The number of all and the selected universities in Iran according to geographical location 
Geographical 
Location 
All Universities Selected Universities  
 
N % N % 
North 25 30.86 4 28.57 
South 13 16.05 2 14.29 
West 21 25.93 4 28.57 
East 10 12.35 2 14.29 
Center 12 14.81 2 14.29 
Total 81 100 14 100 
 
Secondly, the total population of the coaches employed at the selected universities 
in various sports were invited to participate in this study (n= 322). There are approximately 
13 various sport classes in all Iranian universities; football, futsal, volleyball, basketball, 
handball, table tennis, badminton, swimming, wrestling, judo, karate, taekwondo, fitness. 
Males and females participate separately in sport classes. There are no classes for females 
in some sports (football, wrestling, and judo) based on the regulations of the Iranian 
Ministry of Science, Research, and Technology. Consequently, there are approximately 23 
sport classes in every Iranian university for the students (13 sport classes for males and 10 
sport classes for females). Since 81 universities belong to the Ministry, the number of all 
sport classes at all universities is 1863. Consequently, at the 14 selected universities there 
are 322 sport classes. It was estimated that each class was taught by one coach.  
In order to make a comparative analysis the coaches were categorized according to 
the gender, age, level of education, study field, coaching experience, level of certification, 
championship history, and the type of sport (individual or team) with which they worked. 
Finally, 180 coaches participated in this study.2 55% (n= 99) of them was male whereas 
45% was female (n= 81).  
  
                                                             
2The answering rate to the questionnaire was 55.9%. 
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5.1.2 Characteristics of the sample 
The coaches’ ages ranged from 26-58 years. The half of them (30.6%) were 
younger than 30 years (n= 55). 20% of them was between 30-40 years (n= 36). 25% of 
them were 40-50 year old (n=45), whereas 24.4% were older than 50 years (n= 44).  
Regarding their education, 30% of the samples had diploma (n=54), the majority of 
which were on a bachelor level (42.8%, n=77). 16.1% of them were on a master level (n= 
29) and just a few numbers in the samples had PhD degree (11.1%, n=20).  
About the half of the coaches in the sample graduated in PE, and the other half of 
them got heir degree in other study fields. 
The certification in coaching is their supplementary qualification. The level of their 
coaching certification is the following: level III (n= 73, 40.5%) level II (n= 50, 27.8%), and 
level I (n= 57, 31.7%). Beside, a valid first aid certification was held by 21.7% of the 
participants. In general, the level III is given to the coached dealing with beginner athletes, 
the level II to coaches educating athletes at an intermediate level and the level I is granted 
to the coaches responsible for advanced athletes (elite performance level). There are two 
other levels, national and international, which were included in level I because in Iran there 
are a lot of similarities in their curriculum. All coaches obtained their certifications from 
the related national sport federations in Iran.   
The coaches came from thirteen sports.3 They were grouped on the basis of the type 
of sport (individual or team sport) that they coached. In this regards, table tennis, 
badminton, swimming, wrestling, judo, karate, taekwondo, fitness were regarded as 
individual sports whereas football, futsal, volleyball, basketball, handball were chosen as 
team sports. 45.6% of samples (n= 82) were coaching individual sports while 54.4% of 
them (n= 98) worked in team sports.     
                                                             
3Football, futsal, volleyball, basketball, handball, swimming, table tennis, badminton, athletics, wrestling, 
judo, taekwondo, and karate. 
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The coaches’ previous experience in working with athletes ranged from 2 to 37 years 
(9.42 ± 6.18). To classify the coaching experience the number of the years was considered 
as the criterion. Although this criterion is somewhat limitative to characterize coaching 
experiences, as it is a multidimensional variable, the extensive sample of this study does not 
allow including a broad range of criteria4. Thus, three levels were distinguished: less 
experienced (less than 5 years of experience; n= 89, 49.4%), averagely experienced (5 to 10 
years of experience; n= 40, 22.2%), and highly experienced (10 and above years of 
experience; n= 51, 28.4%). This criterion was based on the classification of Burden (1990) 
which takes into consideration that a coach’s stabilization period is achieved after 5 years 
of experience, overcoming a survival stage (first year), and an adjustment stage (second to 
fourth year), and ten years is a prerequisite to reach some quality as a coach (Abraham et al. 
2006).  
Coaches were also categorized based upon their champion history. The majority of 
them (54.4%) did not have any history at championships in the national or international 
levels (n= 98), whereas 45.6% of them reported to have some successes in various 
championships (n= 82).  
 
5.1.3 Data Collection 
For collecting the data a revised and developed  Gray and McKinstrey’s (1994) 
scale was employed which measured the risk management behavior of head football 
coaches in 36 items within 6 following conceptual areas; supervision, instruction, facilities, 
equipment, warnings, and medical concerns. This scale has been used in numerous studies 
and its reliability was approved by several experts (Anderson and Gray, 1994; Gray and 
Crowell, 1993; Gray and Curtis, 1991; Gray and Park, 1991; Wolohan and Gray, 1998). 
In the revised version of the questionnaire two dimensions (facilities, and 
equipment) were integrated, and two other dimensions (knowledge of players, and matching 
players) were added based upon the seven major legal duties of coaches toward athlete. 
                                                             
4This classification has been used in various studies e.g. Mesquita, Isidro and Rosado (2010) and Mesquita, 
Borges, Rosado and De Souza (2011).  
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This changes were in consensus with concepts published in previous literature (Doleschal, 
2006; Figone, 1989; Hensch, 2006; Labuschagne and Skea, 1999; McCaskey and 
Biedzynski, 1996; Schwarz, 1996). The developed questionnaire measured the coaches’ 
knowledge about their legal duties toward the athletes in 48 items within the seven 
dimensions: supervision (8), instruction and training (7), facilities and equipment (7), 
warning of risk (8), medical care (6), knowledge of players (6), and matching players (6).  
The following procedures were used to develop the questionnaires. At first, three 
independent translators were asked to translate the questionnaire from English into Persian. 
A panel of bilingual individuals reviewed these translations critically and agreed on a 
unified Persian version of the questionnaire that was translated back into English. The 
researchers then compared this back-translated English version with the original English 
version of the questionnaire. The two English versions of the questionnaire achieved a high 
level of consistency providing support for the conceptual equivalence of the questionnaires 
(Alonso et al., 1990). 
In order to ensure content validity at a high level, the questionnaire was extensively 
reviewed by professionals from the fields of sport law, sport pedagogy and experts in 
coaching education (n= 9). Eight items were removed and other items were modified upon 
their advice. It was then subjected to a pilot study with a sub-sample of 30 university 
coaches from a range of sports and with different coaching experiences, in order to test 
items clarity and accuracy, and the feasibility of the questionnaire. The internal reliability 
of the questionnaire was fixed between 0.78 and 0.83 (supervision= 0.81, instruction and 
training= 0.82, facilities and equipment= 0.79, warning of risk= 0.82, medical care= 0.80, 
knowledge of players= 0.78, and matching players= 0.83). The participants were asked to 
respond to the questionnaire on a 5-point Likert scale, ranging from 5 (strongly agree) to 1 
(strongly disagree). 
The data collection was conducted in February and March 2012. The researcher and 
her colleagues attended to each selected universities. After obtaining permission from the 
dean and the president of the sport department at each university, they received a list 
including the names of all sport coaches and the location of sport classes at the university. 
After that, they went to the sport classes and asked the coaches to participate in the study. 
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The coaches who agreed to participate were invited to a quiet room where they received an 
explanation on how to answer the questionnaire. From eighteen to thirty four minutes was 
the time that coaches needed to fill in the questionnaires.  
Finally, 180 questionnaires (55.9%) completely returned. Although only the 55.9% of 
the total population answered the questionnaire, on the whole the research sample 
represents well the total population regarding age, gender, type of sport, and the region of 
the university. 
5.1.4 Statistical Analyses  
To obtain means, percentages, and standard deviations descriptive statistics were 
calculated. For an inferential analysis of the data about the coaches’ knowledge, one sample 
t-test was used. For finding the differences between the coaches with different 
characteristics multivariate analysis of variance (MANOVA) was used (p< 0.05). For 
analyzing the data IBM SPSS Statistics 19 was employed.  
5.2 In-depth Interviews 
For having a deeper and clear insight, the results of the survey were completed by 
in-depth interviews (n= 40) with coaches from both genders in all of the sports and at all of 
the selected universities. The coaches were asked about various topics: their attitudes and 
motivations to the coaching career, their attitude towards improving the level of coaching, 
their financial situation and its effects on coaching, the coaching education system in Iran, 
the coaches’ knowledge acquisition in Iran, their awareness of the legal issues in sport, their 
duties towards the students/athletes and the factors influencing their social recognition 
regarding their profession.  
Before starting the interview the purpose of research was described to all 
interviewees. Also, the informed consent was obtained from all participants. The interviews 
were conducted at the participants’ universities in quiet rooms and they lasted from 30 to 42 
minutes. The results of interviews then underwent a qualitative analysis with primary focus 
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on the factors affecting the coaches’ knowledge and awareness regarding their legal duties 
toward their athletes at Iranian universities.  
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6. RESULTS      
Participation in athletics is a privilege involving right. The athletes have the right to 
optimal protection against injury as this may be assured through good technical instruction, 
proper regulation and conditions of play, and adequate health supervision (Haines, 1984). 
On the other hand, if a serious injury occurs, the injured athlete has right to litigation and 
compensation from the person responsible for it, generally form coaches or from other 
sports officials. The risk that legal actions might be taken against coaches is high (Sawyer, 
1998). They could lead to the serious issue of liability as seen by a court of law (Perdew, 
2001; Henderson, 1987). Coaches cannot provide the athletes with absolute safety, and no 
one can ever guarantee that a coach will not be sued. Notwithstanding, the coaches can be 
careful at a reasonable level  by providing a safe environment and protecting the athletes at 
from foreseeable harm, they can take preventive steps to minimize situations that could 
cause possible liability for them (Paiement and Payment, 2011; Dimitriadi and Dimitriadi, 
2007). 
In today’s litigious society, coaches are in a position requiring expertise and 
knowledge. Schempp argued that “the degree of success that professionals experience is 
largely dependent upon the knowledge they generate and accumulate for the tasks and 
obligations they undertake” (1993, p.3). He stressed that understanding the role of 
knowledge is crucial for teaching and for the teachers’ development in physical education. 
Due to the increasing importance of knowledge, researches on coaching have been 
changing focus from coaches’ behaviors and performance to their knowledge on which 
their actions are based (Gilbert and Trudel 2004). 
I my study the level of the Iranian university coaches’ knowledge regarding their 
legal duties toward their athletes is assessed according to the theoretical framework 
discussed in the sub chapter 3.2 in which the major elements of the coaches’ legal duties 
were categorized in seven groups. 
The results of my research discovered that, generally speaking, university coaches 
in Iran do not have sufficient knowledge about their legal duties toward the athletes. More 
precisely, they demonstrated to have proper knowledge only in connection with two 
categories of duties (matching players, instruction and training). They admitted not to have 
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sufficient knowledge related to supervision, facilities and equipment, warning of risk, 
medical care, and knowledge of player. The order of the different elements of the coaches’ 
knowledge is as follows: matching players, instruction and training, facilities and 
equipment, knowledge of players, supervision, medical care and warning of risk, 
respectively (Figure 1).    
 
 
Figure 1 The means of the different elements of the coaches’ knowledge 
In the following sub-chapters the results about the coaches’ knowledge is presented 
according to the above-mentioned categories based on the theoretical framework of this 
research.  
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6.1 Supervision 
One of the primary responsibilities of coaches is to supervise the athletes under their 
control. Supervision can be separated into two distinct forms: General supervision and 
specific supervision (Schwarz, 1996).  
 
6.1.1 General Supervision  
General supervision can be viewed as non-instructional supervision. General 
supervision is usually undertaken in less technical activities where the supervision of a 
large number of individual is required (Schwarz, 1996). In performing general supervision 
duties the coach must be close enough to the area to see and hear what is happening 
(Figone, 1989). It is important that general supervision should take place at all times: 
before, during and after all practices, games and all similar activities (Schwarz, 1996). 
Furthermore, general supervision involves more than just what happens on the practice or 
game field. It includes activities in and around locker rooms, in transportation situations on 
buses and in bus-loading areas,   and other relevant areas (Doleschal, 2006; Labuschagne 
and Skea, 1999). General supervision is not meant to be continuous or direct, a coach is 
merely expected to act reasonably (Schwarz, 1996). In the court case Stehn v. Bernard 
MacFadden Foundations, a coach was found liable when a wrestler was injured during 
practice by a fellow teammate. The Tennessee District Court found that the coach failed to 
provide proper supervision because he was supervising two matches at the same time. The 
court stated that the coach should have been supervising only one match at a time in order 
to minimize the risk of unnecessary injury to the wrestlers. The court also noted that the 
coach could have recognized that one of the wrestlers had difficulty with the hold and if the 
coach had fully supervised the match, he could have instructed the wrestler to release the 
hold before the other wrestler was injured (McCaskey and Biedzynski, 1996). 
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6.1.2 Specific Supervision 
Specific supervision is viewed as instructional supervision. This form of supervision 
is a closer supervision as compared to general supervision (Schwarz, 1996). It means to 
supervise the athletes when they are performing a specific activity. The nature and tempo of 
the sport also has an effect on the type of supervision. Specific supervision is necessary 
when instructing an activity for the first time and when the activity is particularly 
dangerous. The more dangerous the activity, the closer and more effective the supervision 
should be (Doleschal, 2006; Labuschagne and Skea, 1999). Specific supervision is also 
depends on the size, age and maturity of the players, and whether they are beginners, 
intermediate, or advanced (Labuschagne and Skea, 1999). Specific supervision requires 
that a coach does not leave the game or practice unattended. Failure to performing this 
aspect of supervision faces coach legally liable. In the Wisconsin case of Cirillo v City of 
Milwaukee, for example, the plaintiff was a fourteen year-old student in a Milwaukee 
school. At the day of the event, the plaintiff, along with 48 other boys of about the same 
age, participated in a physical education class. The PE teacher told the boys to "shoot 
around" with basketballs and left the class unsupervised which became a roughhouse. The 
teacher had been absent for about 25 minutes, and by the time he went back to the class, the 
plaintiff was injured: he was pushed by another boy and fell to the floor. The coach was 
found liable because his conduct was evaluated not to be reasonable. If he had been present 
he could have prevented the game from becoming too rough (Labuschagne and Skea, 
1999). 
Like all duties incumbent upon coaches, the duty to supervise is not absolute. In 
fact, some courts have rejected claims that coaches must provide constant supervision over 
their players. They argued that, it is a matter of common knowledge that the athletes 
participating in games or any ordinary form of play may injure themselves and that no 
amount of supervision on the part of the parents or others will help avoid such injuries 
(McCaskey and Biedzynski, 1996). In the court case of Herring v. Bossier Parish School 
Board, a player was struck by a baseball after the player moved from behind a screen in 
back of the pitchers’ mound during batting practice. The Louisiana Court of Appeals 
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declared that a baseball coach had no duty to have “constant supervision” over his/her 
players, and that the coach had fulfilled his duty to supervise by implementing proper 
procedures and routines for conducting an orderly batting practice (McCaskey and 
Biedzynski, 1996).  
This duty has generated the most commentary about the various duties owed by 
coaches (McCaskey and Biedzynski, 1996) and most negligence cases arise from lack of 
supervision (Adam, 1991; Hensch, 2006). Therefore, it is important for a coach to know the 
various aspects of supervision duty, the differences between the two forms of supervision 
and more importantly the coach must know when to use general or specific supervision 
(Schwarz, 1996). 
 
6.1.3 Differences between the Coaches’ Knowledge about their Duty on 
Supervision  
The results of this study showed not only that university coaches in Iran do not have 
enough knowledge regarding supervision, but it also revealed several differences between 
the coaches in this respect based on various demographic, social, and professional variables 
(p < 0.05). The results of multivariate analysis of variance (MANOVA) indicated that 
gender has a significant impact on the coaches’ knowledge related to supervision (F (1) = 
32.87, p < 0.001, η² = 0.16). In this regards male coaches reported significantly higher 
knowledge (m= 3.01) comparing to female coaches (m= 2.16) (p < 0.05). 
The results of MANOVA also discovered that the coaches’ age influence their 
knowledge (F (3) = 13.98, p < 0.001, η² = 0.19). Understandably, the older the coaches are 
the level of their knowledge is higher. The coaches over 50 years reported about  
significantly higher knowledge then the coaches in other age groups, whereas the coaches  
younger than 30 years admitted  that their knowledge about supervision was poor  (p < 
0.05) (Figure 2).  
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Figure 2 Differences between the coaches’ knowledge about their duty related to 
supervision according to age 
Educational level is another factor which affected the coaches’ knowledge about 
supervision (F (3) = 25.55, p < 0.001, η² = 0.30). The results of MANOVA indicated that 
coaches with higher level of education had significantly higher knowledge regarding this 
duty (p < 0.05). Coaches with PhD degree had the highest level of knowledge while 
coaches with diploma had poor knowledge in this regards compare to other educational 
groups (p < 0.05) (Figure 3). 
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Figure 3 Differences between the coaches’ knowledge about their duty related to 
supervision according to educational level  
Similarly, the results of MANOVA indicated that the coaches’ study field 
influenced this subject (F (1) = 20.91, p < 0.001, η² = 0.10). The coaches who graduated in 
PE reported significantly higher knowledge about supervision (mean= 2.97) compared to 
other coaches (mean= 2.28) (p < 0.05). 
Several researchers stated that coaches acquire valuable knowledge through their 
coaching experiences (Gilbert and Trudel, 2005; Bloom and Salmela, 2000; Werthner and 
Trudel, 2006). Thus previous coaching experience has a strong impact on the coaches’ 
knowledge about supervision. In this study the results of MANOVA also indicated that 
coaches were different regarding this factor (F (2) = 22.32, p < 0.001, η² = 0.20). Coaches 
with longer than 10 years experience stated to have higher level of knowledge (m= 3.35) 
than other coaches with shorter experience. The results showed that the differences are 
significant (p < 0.05). Coaches with lower experience (shorter than 5 years) reported to 
have the poorest knowledge about supervision (m= 2.22) (Figure 4). 
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Figure 4 Differences between the coaches’ knowledge about their duty related to 
supervision according to previous coaching experience 
The level of the coaching certification is another factor which might influence the 
coaches’ knowledge and skills in coaching process. The results of MANOVA revealed that 
university coaches’ knowledge about supervision were different in Iran regarding this 
variable (F (2) = 10.17, p < 0.001, η² = 0.10). It was found that the higher coaching 
certification level was associated with the higher level of the coaches’ knowledge. This 
means that coaches who had higher level of coaching certification (level I) reported to have 
higher knowledge than coaches with lower level of certification (level II or III). The 
differences proved to be significant (p < 0.05) (Figure 5). 
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Figure 5 Differences between the coaches’ knowledge about their duty related to 
supervision according to the level of coaching certification  
Another factor that had an impact on the knowledge of coaches regarding 
supervision duty is their history at championships, according to the findings of my 
investigation (F (1) = 13.39, p < 0.001, η² = 0.70). In this regards, coaches who reported to 
have success at the national or international levels in their specific sport gave an account of 
higher knowledge about supervision (m= 2.94) than other coaches (m= 2.37), and the 
differences were significant (p < 0.05).  
I grouped the coaches into different categories on the basis of the type of sports they 
were involved in. I made a distinction between the individual, and the team sports. The 
results of MANOVA indicated that coaches who worked in individual sport had higher 
knowledge about their duties related to supervision (F (1) = 16.91, p < 0.001, η² = 0.09). 
(m= 3.00) compare with team sports coaches (m= 2.03). The differences were significant (p 
< 0.05). 
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6.2 Instruction and Training 
The duty to instruct the athletes properly is another responsibility placed on 
coaches. In this regard the following duties are imposed upon coaches: 
- Teaching the skills and techniques necessary to training and compete in a correct 
and safe way. 
- Instructing the rules of the particular sport.  
- Teaching procedures and methods to reduce the risk of injury. 
- Instructing the athletes how to use the equipment properly (McCaskey and 
Biedzynski, 1996). 
- Correcting the athletes’ mistake whenever an incorrect technique is observed 
(Schwarz, 1996). 
When a coach is teaching any skills, these skills must be taught in a natural 
progression. This progression should be from simple skills to complex skills or from 
beginners to advanced athletes (Labuschagne and Skea, 1999; Schwarz, 1996). It should 
be noted that the age (Schwarz, 1996), ability, fitness level, and the stage of advancement 
of the participants (Williams, 2003) should be considered in connection with this duty. The 
coach would be legally responsible if they do not pay attention to the different aspects of 
this duty. There are several examples about coaches who were found guilty at the courts 
regarding the failure to this duty. For instance, in the New Jersey case of Woodson v 
Irvington Board of Education, a football player was injured while tackling an opposing 
player. He sued the coaching staff for failing to provide proper training in tackling. He had 
only the one practice session on tackling and was not instructed to keep his head up while 
tackling. This type of instruction is considered to be one of the fundamental aspects of 
teaching. The court found the head coach and the line coach liable because the injury in all 
probability would not have occurred if the player had been properly trained and instructed 
about the fundamental issues of tackling (Labuschagne and Skea, 1999). 
In other case, a coach directed two boys to box three one-minute rounds. He did 
not give them instructions about proper defense and did not ask them whether they knew 
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how to defend themselves. One of the boys dies from a blow to his temple. The coach was 
found liable, due to his failure to instruct the boys properly (Clear and Bagley, 1983).  
Coaches must have the knowledge of how the specific sport is played, what the 
rules are, what the risks are involved in the game are and how to avoid those risks. They 
must also know how instruct and train their players with respect to the fundamental issues 
of the particular sport. The techniques in sport are changing continuously, the coaches must 
be familiar with the up to date proper techniques for the specific sport they work in 
(Labuschagne and Skea, 1999; Schwarz, 1996). 
 
6.2.1 Differences between the Coaches’ Knowledge according to their 
Duty on Instruction and Training 
As the findings show, the knowledge of university coaches participating in my 
investigation was on an optimal level (m= 3.18) about giving proper instructions and 
teaching procedures and methods. The research results also showed that the different 
demographic, social, and professional variables had an impact on their knowledge in this 
respect. The results of MANOVA indicated that male and female coaches had different 
knowledge about this duty (F (1) = 5.03, p < 0.03, η² = 0.03); the males reported to have 
higher knowledge (m= 3.30) than the females (m= 2.83).  
Similarly, the coaches’ age also had an impact on their knowledge in this regards. 
The results of MANOVA discovered that the older the coaches stated on higher knowledge 
about which they gave account (F (3) = 3.12, p < 0.03, η² = 0.05). The highest knowledge 
was reported by the oldest age group (50 year old or older) whereas the lowest level of 
knowledge was declared by the 30 years old or younger coaches. The differences proved to 
be significant (p < 0.05) (Figure 6). 
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Figure 6 Differences between the coaches’ knowledge about their duty related to 
instruction and training according to age  
The results of MANOVA also revealed that level of education (F (3) = 3.42, p < 0.02, η² = 
0.05) and field of study (F (1) = 3.51, p < 0.05, η² = 0.02) have an impact on the coaches’ 
knowledge about this duty which, among others, includes programming and improving the 
skills and performance of athletes. Therefore, it is not surprising that generally coaches 
with higher educational level and especially coaches with degree in PE reported the higher 
level of knowledge regarding the instruction and training. The highest level of knowledge 
was reported by PhD degree holders, and the lowest level was reported by the coaches who 
had only certification in diploma. The differences between participants with different level 
of education were found significant (p < 0.05) (Figure 7). 
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Figure 7 Differences between the coaches’ knowledge about their duty related to 
instruction and training according to educational levels 
Similarly, the differences between the knowledge of coaches who graduated in PE 
(m= 3.29) and the coaches who studied other majors were significant (m= 3.06) (p < 0.05).  
Another factor which affected the university coaches knowledge in Iran was their 
previous coaching experience (F (2) = 3.35, p < 0.05, η² = 0.006). The coaches who had 
more than 10 years experience evaluated their knowledge to a higher degree than coaches 
with shorter experience (p < 0.05) (Figure 8). 
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Figure 8 Differences between the coaches’ knowledge about their duty related to 
instruction and training according to previous coaching experience 
Beside the length of the previous coaching experience the level of the coaching certification 
also had an impact on the coaches’ knowledge about instruction and training. The results of 
MANOVA showed that the higher the level of the coaches’ certification the higher level of 
the knowledge about which they gave an account (F (2) = 3.16, p < 0.001, η² = 0.05). 
Coaches with certification level I evaluated their knowledge more favorably than caches 
with lower level of certification (level III). The differences between the groups with 
different levels of coaching certification were found significant (p < 0.05) (Figure 9).  
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Figure 9 Differences between the coaches’ knowledge about their duty related to 
instruction and training according to the level of coaching certification  
According to the research findings, the university coaches’ knowledge about 
instruction and training was not different significantly based on their history at national 
and international championships. However, the results of my calculations by MANOVA 
indicated that they were different significantly based on the type of sport they were 
involved in (F (1) = 3.88, p < 0.05, η² = 0.02). Coaches who worked in individual sports 
reported to have significantly higher knowledge (m= 3.31) than coaches working in team 
sports (m= 3.07) (p < 0.05). 
 
6.3 Facilities and Equipment 
The coaches are responsible to provide the athletes with sanitary, clean and fit 
equipment that meet all safety requirements of sport (Doleschal, 2006). Therefore, the 
coaches should follow certain procedures to inspect before starting any sporting activity in 
order to prevent the use of defective equipment. The coaches also have a responsibility to 
take reasonable measures to ensure proper equipment to their athletes’ for their use in 
competition, practices and games. The coaches are also obliged to check that the equipment 
and the sporting clothes fit well each athlete (Labuschagne and Skea, 1999; McCaskey 
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and Biedzynski, 1996). If a player does not have the proper equipment, it is the coach duty 
to prevent him/her from participating, or even cancelling or rescheduling a game if several 
players do not have proper equipment. In many cases the coaches are found legally liable 
due to the failure of this duty. In the case of Baker v. Briarcliff School District, for 
example, a sixteen year old varsity field hockey player suffered                          
injuries when a field hockey stick beat her face during practice. The player sued the coach 
for failing to instruct the team about the importance of wearing mouth guards and for 
failing to check that the players were wearing them. The court found that the coach was 
clearly aware that the player in question was not wearing her mouth guard. Additionally, 
the coach admitted that no pre-practice check of safety equipment was made (McCaskey 
and Biedzynski, 1996). 
This duty also includes the inspection of indoor and outdoor facilities, the 
assessment of the weather conditions and security provisions at athletic training and 
competition (Doleschal, 2006). Indoor facilities should be inspected on a daily basis for 
avoiding practicing under unsafe conditions, such as warped boards on the playing floor, 
ceiling leaks, sharp wall protrusions, loosely anchored or mounted equipment, wood 
splinters, burnt out lights, etc. (Doleschal, 2006). Outdoor facilities must be checked on a 
regular basis for finding low spots, holes, large rocks, and the lack of required safety 
barriers, such as proper retaining fences to protect the benches in baseball and softball 
(Doleschal, 2006). An occasional situation that can arise when outdoor facilities are used is 
severe weather conditions that might threaten the safety of the athletes. The coaches must 
develop and implement contingency plans for lightning, earthquakes, tornados, and for 
securing shelter for athletes when buses do not stay on site and when severe weather 
conditions develop during or immediately following a contest. Contingency plans should be 
discussed with other members of the coaching staff and they should be practiced so that 
response be almost automatic (Doleschal, 2006). During the daily facilities checks, coaches 
and athletic administrators should note areas where the lights are burnt out or they are dim 
and should alert the maintenance staff and the administration about potential hazards 
(Doleschal, 2006). The case of Woodring v. Board of Education is an example for 
negligence in the inspection of the sport facilities. Evidence existed that a nut and bolt 
54 
 
which should have secured the railing around the platform in the school gymnasium were 
not in place, and that the school had no program of preventive maintenance or inspection of 
the facilities in the gymnasium. The testimonies supported the assumption that the school 
neglected this duty. As a result of the use of improper facilities, a person died resulted he 
grabbed unto the railing to step up to the platform. The court also found that it was 
foreseeable that injury would occur since the railings were not properly constructed or 
maintained. This case shows the extreme consequences of the bad construction, the lack of 
maintenance, and of the inspection of facilities. Although this case did not involve a coach, 
it is not be difficult to see that a coach could have helped to prevent such a tragically event. 
The coach could have noticed that the facilities did not reach the necessary level. When a 
program for preventive maintenance is not prepared the coach should take responsibility for 
alerting the maintenance staff (Schwarz, 1996). 
 
6.3.1 Differences between the Coaches’ Knowledge regarding their Duty 
on Facilities and Equipment 
In my investigation the results of MANOVA indicated that the university coaches’ 
knowledge about their duty related to facilities and equipment differ for each other 
according to gender (F (1) = 30.55, p < 0.001, η² = 0.15). Males reported significantly 
higher knowledge (m= 3.07) than females (m= 2.27) (p < 0.05).  
Similar to other duties, based on the results of MANOVA, the coaches’ knowledge 
also were different in this respect in various age groups (F (3) = 12.94, p < 0.001, η² = 
0.18). The older coaches (50 years old or older) stated on higher knowledge compare to 
other coaches. The coaches younger than 30 year old also gave account about very low 
knowledge regarding this duty (p < 0.05) (Figure 10). 
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Figure 10 Differences between the coaches’ knowledge regarding their duty related to 
facilities and equipment according to age  
The level of education (F (3) = 18.62, p < 0.001, η² = 0.24) and the field of study (F 
(1) = 22.83, p < 0.001, η² = 0.11) were also important factors which influenced the coaches’ 
knowledge about their duty related to instruction and training. Regarding this duty the 
higher level of education is associated with the higher level of the coaches’ knowledge. The 
coaches with PhD degree reported to have significantly higher knowledge than groups with 
lower level of education and who were in diploma degree stated on lower knowledge than 
other coaches (p < 0.05) (Figure 11). 
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Figure 11 Differences between the coaches’ knowledge about their duty related to facilities 
and equipment according to educational level 
Also, coaches who studied PE showed significantly to have higher knowledge (m= 
3.05) than who studied in other study fields (m= 2.36) (p < 0.05). 
The results of MANOVA indicated that previous coaching experience also made a 
difference between coaches’ knowledge about this duty (F (2) = 17.46, p < 0.001, η² = 
0.19). Coaches with more than 10 years of experience had significantly higher knowledge 
than other coaches, and  the coaches with short experience stated on lower knowledge 
compared to other participants (p < 0.05) (Figure 12). 
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Figure 12 Differences between the coaches’ knowledge about their duty related to facilities 
and equipment according to previous experience in coaching 
Similar results were found regarding the coaches’ certification level in coaching (F 
(2) = 17.46, p < 0.001, η² = 0.19). The higher level of certification is associated with higher 
knowledge. In other words, the coaches with coaching certification level I reported 
significantly higher knowledge than other coaches. The coaches with the lowest level of 
that certification (level III) stated on the lowest level of knowledge (p < 0.05) (Figure 13). 
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Figure 13 Differences between the coaches’ knowledge about their duty related to facilities 
and equipment according to the level of certification coaching  
The results of MANOVA indicated that the level of the coaches’ knowledge were 
different based on their championship history (F (1) = 13.38, p < 0.001, η² = 0.07). The 
coaches who had success in national or international championships reported to have 
significantly higher knowledge (m= 3.33) compared to other coaches (m= 2.36) (p < 0.05). 
The results of MANOVA also reflected differences between the coaches regarding 
this duty according to the type of sports. It was found that coaches who worked in 
individual sports stated to have significantly higher knowledge (m= 3.00) compared to 
coaches who worked with team sports (m= 2.05) (p < 0.05).  
 
6.4 Warning of Risk 
Athletes have a right to be informed regarding the possibility of injury, paralysis, 
and death that is inherent in all sports (Doleschal, 2006). Thus, coaches have a 
responsibility to warn the participants about the risks involved in a particular sport 
(Nygaard and Boone, 1985). Coaches have a duty to warn of dangers that are known to the 
coach, or that should have been discovered by the coaches during the exercise with 
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reasonable care (McCaskey and Biedzynski, 1996). The duty to warn covers the entire 
spectrum of the activity, the use of equipment, the condition of the playing surface and the 
required techniques. When and where there are dangers on the playing surfaces such as a 
sprinkler head exposed on a football field, a defect in the boards of an ice hockey rink, or 
sand and gravel on a asphalt tennis court, it is the coaches duty to make these dangers 
known to the participants as well as preventing those participants under their control from 
competing until the dangerous conditions have been rectified (McCaskey and Biedzynski, 
1996). 
The players also should be informed and warned of the risks in using improper, 
dangerous, and unethical techniques. The coaches must be known that while these risks 
might seem logical and perfectly obvious to a coach, there are often not evident to young 
athletes (McGreevy, 1980). 
The warning must capture the attention of those using the equipments; they must be 
informed of the potential dangers. Experience, knowledge and expertise of the specific 
equipment may have an influence on the extent of the warning. But even in situations 
where the user is highly educated and a qualified person, a warning is still needed 
(Clement, 1988).   
A coach cannot assume that a player is aware of the possible risks that are inherent 
to a game. The coaches must be reasonably certain that the athletes know, understand and 
appreciate the extent of the risks involved (Nygaard and Boone, 1985). The extent of the 
warning must be sufficient so that an “average” person would be able to understand the 
probability, frequency, and magnitude of the occurrence of the risk. Warnings should also 
be accurate, clear and strong (Labuschagne and Skea, 1999). 
This duty is one of the most critical duties since by not warning of risks in a given 
sport very dramatic injuries might occur (Schwarz, 1996). For example in Ohnstad v. 
Omaha Public School District, the plaintiff’s son was severely injured when he fell on his 
head into a pole vault planting box. He died six days later from his injuries. The father filed 
suit alleging, among other things, that the coach failed to properly warn the plaintiff’s son 
regarding the risks involved in pole vaulting. Both the trial court and the appeals court 
decided in favor of the plaintiff. In addition to general information, the coaches are 
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expected to warn the athletes regarding unsafe practices within their sport. Maneuvers that 
are unsafe cannot be tolerated. While each sport has its "dirty bag of tricks," athletes must 
be warned that these often are dangerous and hurtful maneuvers which would not be 
tolerated in the team and would be met with disciplinary action (Doleschal, 2006). 
In another example, the jury in the landmark case of Thompson v. Seattle Public 
School District awarded a 15-year old athlete $6.4 million after he suffered a permanent 
spinal injury by putting his head down to oncoming tacklers. The coach had failed to warn 
of such inherent dangers in football (Lester, 1985) 
To prevent harm and injury to athletes and coaches’ litigation, coaches should know 
the risk and harmful situation and warn athletes about them. 
 
6.4.1 Differences between the Coaches’ Knowledge about their Duty on 
Warning of Risk 
In considering to the results in this duty, the findings of MANOVA indicated that 
coaches have different knowledge according to the gender variable (F (1) = 21.28, p < 
0.001, η² = 0.06). In this regards males indicated to have significantly higher knowledge 
about this duty (m= 260) than females (m= 2.15) (p < 0.05). The coaches in different age 
groups did not show a significant difference in this regards (p < 0.05). 
Similarly, different levels of education had not a significant impact on the 
knowledge of coaches (p < 0.05).  
Considering the coaches’ educational fields, the results of MANOVA indicated a 
significant difference between participants in this duty (F (1) = 4.23, p < 0.04, η² = 0.02). In 
this regards, the coaches who studied PE reported to have significantly higher knowledge 
(m= 2.53) compared to coaches who studied in other study fields at universities (m= 2.26) 
(p < 0.05). 
The coaches with various experiences, different coaching certification levels, and 
with different championship history did not show any significant differences regarding this 
duty (p < 0.05). However, the type of sport the coaches worked at proved to be an effective 
factor for making differences between them (F (1) = 3.98, p < 0.05, η² = 0.02). In this 
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regards the coaches who worked in individual sports stated on significantly higher 
knowledge (m= 2.54) than the other group (m= 2.28).    
 
6.5 Medical Care 
Providing first aid and emergency medical procedure is another legal duty for the 
coaches. In this regard the coaches should be sure that all necessary first aid equipments 
and auxiliary equipments are available and they have access to an appropriate medical care 
at all practices and games (Doleschal, 2006; Figone, 1989). The coaches also have to act as 
a part of the athletic medical team in the absence of a certified athletic trainer, within 
his/her scope of practice (Burnstein, 2011). When an athlete’s injury appears to be serious, 
the coaches should make reasonable efforts to obtain prompt and capable medical 
assistance (Figone, 1989; McCaskey and Biedzynski, 1996; Schwarz, 1996; Williams, 
2003; Wong, 2010). The coaches are not required to act as physicians. The law only 
requires that they should act with reasonable care when rendering medical assistance to an 
injured athlete under the circumstances (Schubert et al., 1986; Wong, 2010). The following 
two examples are given for this subject. In Welch v. Dunsmuir Joint Union High School 
District, a high school football player was injured during a scrimmage between two high 
school teams and brought suit against the school district. The player was lying on the 
ground unable to get to his feet. One coach suspected that the player might have a serious 
neck injury moved him in order to see if it was hurt. The evidence was conflicting as to 
whether or not the team physician, who was present at the scrimmage, examined the player 
before he was moved to the sidelines. The evidence indicated, however, that the player was 
carried from the field without the aid of a stretcher, spine board, or any other solid structure 
beneath him. Medical testimony established that the player became a quadriplegic caused 
by a serious damage to the spinal cord. The jury ruled for the player and the appeals court 
held that from the evidence presented, the declared that both the physician and the coach 
were negligent in the removal of the player from the playing field (Doleschal, 2006). 
In another case, on the way back to the team bus alter a football game, a boy 
collapsed and began vomiting. He was placed on the bus and transported, along with the 
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rest of the team, back to the school where he was placed on the floor (about 20 minutes 
later). He did not regain consciousness and was moved to the shower room and covered 
with a blanket, and induced to breathe ammonia. After nearly two hours, he still had not 
recovered. His mother called, and she ordered the coaches to send the boy to the nearest 
hospital. He died the next day. A court found the coaches liable for not securing medical 
treatment and for applying improper first aid measures. The coaches should have known the 
difference between fainting and heat exhaustion, according to the court (Perdew, 2001). 
At the same time, there is a duty to refrain from actions that might aggravate an 
injury and a reasonable person should know about this kind of risk. The negligence of 
coaches in performing this duty faces them with their liability. In the case of Lamorie v. 
Warner Pacific College, the plaintiff injured his nose and was required to wear a nose cast 
while playing football at his church. He told to his coach that the doctors advised him not to 
participate in any athletic exercises. He had bruises and his eyes were swollen. Despite his 
warnings and his visible injuries, the coach asked him to participate in a basketball 
scrimmage. He participated in the scrimmage and further aggravated his injures. The 
Oregon Court of Appeals held the basketball coach liable for allowing an injured athlete to 
participate in a basketball scrimmage. The court concluded that the coach breached his duty 
of care by requiring the athlete to participate in the scrimmage, which created an 
unreasonable risk of further injury (McGirt, 1999). 
A coach may have the problem of knowing when a player is ready to return to 
action following an injury. He must be very careful about permitting an athlete to return to 
play too soon after an injury. It is better to err on the conservative side than to aggravate an 
injury by returning the athlete to action too soon (Nygaard and Boone, 1985).  It is always 
difficult to keep an injured player from competing when such a player is talented and 
desires to play despite the injury. However, the coaches will be liable for permitting the 
injured athletes to compete if they know about the injury or when they should know that the 
athlete is injured and that permitting him/her to play will increase the risk of sustaining 
injury (McCaskey and Biedzynski, 1996). 
On the other hand, the coaches must not use any pressure or coercion to intimidate 
the athlete to return to play. If the athlete does not want to resume play, or if he has 
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reservations about returning to action, he/she should not be forced to do so. This applies 
even if the injury has healed. Morris v. Union High School District (1931) was one of the 
earliest sport injury cases. That case involved a high school football player who had 
sustained a back injury during practice. Two weeks later, the coach coerced the student into 
playing in a game. The player suffered further back injuries and related internal injuries. 
The court ruled that the coach should have known that the player was not ready to resume 
physical activity and that the coach was negligent because he coerced an injured player to 
perform (Cunningham, 2001). 
Once an athlete is injured, his/her coach has a duty to make reasonably sure that the 
athlete had fully recovered before allowing him to return to play.  
The duty to provide emergency care simply requires that the coaches should be 
trained in first aid and CPR (Doleschal, 2006). 
 
6.5.1 Differences between the Coaches’ Knowledge about their Duty on 
Medical Care 
According to the findings of my research, the knowledge of the university coaches 
regarding this duty was insufficient and they did not perform their duties toward athletes 
regarding medical care. In this respect the results did not show any significant differences 
between the coaches regarding their gender, age, educational level, field of study, previous 
coaching experiences, the level of their certification in coaching, their championship 
history and the type of sport they worked at (p < 0.05). 
The above situation is not unique to Iran; the Iranian coaches are not worse in this 
respect than coaches with other nationality. The results of this investigation are similar to 
research findings found in several other countries. For instance, in the United States, Barron 
et al. (2009) reported that youth coaches in the Mid-Michigan area do not possess sufficient 
knowledge regarding their duties toward athletes about first aid and injury prevention 
(FAIP) (Barron at al. 2009). Similarly, Ransone and Dunn-Bennett (1999) in the study on 
the athletic coaches in Oklahoma indicated that the most coaches’ information regarding 
first aid and medical care is lower than average level (Ransone and Dunn-Bennett, 1999). 
64 
 
In South Africa, Singh and Surujlal (2010) and Bezdicek (2009) in Wisconsin found that 
most high school coaches evaluated their knowledge as insufficient and admitted that they 
did not perform their legal duties toward the student-athletes (Bezdicek, 2009; Singh and 
Surujlal, 2010). Also, Carter and Muller (2008) revealed that rugby coaches in North 
Queensland, Australia do not have proper knowledge about their duties regarding medical 
care and injury management. They argued that the system of coaches’ training needs to be 
modified in this regard (Carter and Muller, 2008). 
 
6.6 Knowledge of Players 
The coaches should be legally aware of the background of their athletes for 
determine a starting point for each players based on their readiness and skill (Labuschagne 
and Skea, 1999; McCaskey and Biedzynski, 1996). An important part of the players’ 
assessment is providing medical history (Doleschal, 2006). The coaches are not responsible 
for conducting complete examinations of their players prior to play, but they have a duty to 
make sure that the players are physically ready to perform safely. They must use the 
knowledge of parents, family, team physicians, athletic trainers, nurses and his good 
judgment to determine if a player has a potential injury or incapacitating condition which 
may preclude him/her toward involving in training or competition (Nygaard and Boone, 
1985). The coaches must be aware of the background and potential of their athletes so that 
they do not risk the aggravation of existing injuries or weaknesses and are not required to 
perform beyond their capacities and are not mismatched. The coaches must be 
knowledgeable about the idiosyncrasies of each player as well as the athlete's physical 
capacity to perform and how much training an athlete may need before being able to play 
(Nygaard and Boone, 1985). They should adjust practices and training routines on the basis 
of this knowledge. The coaches have a duty to exercise considerable care in identifying 
injuries and incapacitating conditions during the course of practice and play. When they 
observe these conditions, they may temporarily stop a player’s participation (Labuschagne 
and Skea, 1999; McCaskey and Biedzynski, 1996). 
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In the unfortunate event of an injury, it is important to have some procedures in 
place, immediately stop the practice or game, check vital signs, assess the symptoms and 
determine if professional help is necessary, document the injury and record the action 
taken. The coaches should keep accurate records of injuries and follow up efforts (Figone, 
1989; Hensch, 2006). 
A primary reason for the players’ assessment is the fulfillment of the duty to 
provide emergency medical care. But also to require advance planning so that the coaches 
could immediately respond and not waste valuable time trying to determine an appropriate 
course of action (Doleschal, 2006). The following cases are examples that illustrate the 
importance of performing this duty. In Bellman v San Francisco High School District, a 
seventeen year old girl expressed strong reservations about performing a certain tumbling 
exercise which would require her body to be completely off the floor for a period of time. 
She attempted the exercise but landed incorrectly and suffered a head injury. The court 
found the school to have been negligent, stating that the school employees knew or should 
have known that because of her mental or physical condition, this girl was not ready for this 
activity (Labuschagne and Skea, 1999).  
In an even more flagrant case, a coach was brought to trial and was found guilty to 
have regularly coerced players. According to the Vargo v. Svitchan case (1980), the coach 
had a reputation for making players participate when injured or when they seriously 
doubted their own ability to do some of the coaches’ demanded feats. The coach demanded 
a football player to lift a 300-pound barbell. As the player attempted the lift, the barbell fell 
on the athlete, causing the players spine to be dislocated. The player suffered permanent 
paraplegia and the court found the coach to have been negligent for failure to use 
reasonable care in knowing the players physical ability to lift a proper amount of weight 
(Cunningham, 2001).  
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6.6.1 Differences between the Coaches’ Knowledge about their Duty on 
the Knowledge of Players 
The results of MANOVA indicated that coaches in this respect were different 
according to gender (F (1) = 74.43, p < 0.001, η² = 0.26). The findings showed that the 
male coaches had significantly higher knowledge about this duty (m= 3.28) than the 
females (m= 1.98). Also, the coaches’ knowledge were different based on their ages (F (3) 
= 15.23, p < 0.001, η² = 0.21). The oldest group (50 years or older) had significantly higher 
knowledge than the other age groups. The coaches younger than 30 years old reported 
about the lowest level of knowledge regarding this duty (p < 0.05) (Figure 14). 
 
 
Figure 14 Differences between the coaches’ knowledge about their duty related to the 
knowledge of players according to age variable 
The results of MANOVA indicated a significant differences between the coaches 
according to the level of their education (F (3) = 13.21, p < 0.001, η² = 0.18) and field of 
study (F (1) = 35.85, p < 0.001, η² = 0.17). The higher level of education is associated with 
the higher level of knowledge. The coaches with PhD degree stated to have significantly 
higher knowledge compared to other coaches. The coaches with diploma degree had the 
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lowest level of knowledge, significantly lower than the other coaches (p < 0.05) (Figure 
15).  
 
 
Figure 15 Differences between the coaches’ knowledge about their duty related to the 
knowledge of players according to educational levels 
The findings also indicated that the coaches with PE certificate reported about 
significantly higher knowledge (m= 3.20) than the coaches who studied in other fields at 
the universities (m= 1.20) (p < 0.05). 
The results of MANOVA indicated that the coaches’ previous experience also made 
a difference between them regarding this duty (F (2) = 18.35, p < 0.001, η² = 0.17). The 
coaches who had more than 10 year’s experiences were found to have significantly higher 
knowledge than the other coaches. The coaches with the shortest experiences seem to have 
the lowest level of knowledge compared to other groups (p < 0.05) (Figure 16). 
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Figure 16 Differences between the coaches’ knowledge about their duty related to the 
knowledge of players according to coaching previous experience 
The results of MANOVA indicated that the coaching certification level also had an 
impact on the knowledge of the coaches about their players (F (2) = 7.97, p < 0.001, η² = 
0.08). The highest level of certification is associated with the highest level of knowledge. 
The coaches with certification level I proved to have significantly higher knowledge than 
the coaches with lower level of certification. The coaches with the lowest level of 
certification (level III) stated on the lowest level of knowledge regarding this duty (p < 
0.05) (Figure 17). 
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Figure 17 Differences between the coaches’ knowledge about their duty related to the 
knowledge of players according to the coaching certification level 
The coaches’ championship history is another factor which affected the knowledge 
of coaches about this duty (F (1) = 11.04, p < 0.001, η² = 0.06). In this regards, the results 
showed that the coaches who reported to participate in championships reported about 
higher knowledge (m= 3.03) than the other coaches (m= 2.42) (p < 0.05).  
The results of MANOVA also indicated a difference between the coaches’ 
knowledge according the type of sports they worked at (F (1) = 13.80, p < 0.001, η² = 
0.07). In this regard the coaches who worked with individual sports reported about 
significantly higher knowledge (m= 3.06) compared with the coaches who worked with 
team sports (m= 2.38) (p < 0.05).  
 
6.7 Matching Players 
The duty not to place players in a non-competitive setting, otherwise known as the 
duty not to "mismatch", can be understood as a coach’s responsibility to placing athletes in 
direct competition with other athletes with similar abilities. Because, the coaches ultimately 
determine who will participate in the game or activity, they have a duty to select 
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participants who are qualified to a similar degree to compete against other in order to 
reduce the risk of serious injury (McCaskey and Biedzynski, 1996). The coaches must be 
absolutely certain that their players are not put at a serious disadvantage by the manner in 
which they have been matched or equated for the competition (Nygaard and Boone, 1985). 
This duty applies in both actual competitions and practices (McCaskey and Biedzynski, 
1996). The coaches also must be aware that mismatches can happen in both non-contact 
and contact sports. This duty can imply for scheduling a game such as football in a similar 
way as an individual contact sport, such as wrestling (Figone, 1989). The coaches must also 
be careful not to injure their players during practices and competition because of their 
different height and skill. There are some factors that the coaches should consider when 
matching the athletes in training and in competition, e.g. age, size, mental and physical 
maturity, experience, height and weight, sex, sexual orientation, injuries or incapacitating 
conditions, religious convictions, strength and skill or fitness level (Doleschal, 2006; 
Labuschagne and Skea, 1999; McCaskey and Biedzynski, 1996; Schwarz, 1996). The 
coaches would be legally liable resulting to mismatching the athletes. An example for 
failure to this duty is the case of City of Miami v. Cisneros. In that case an eleven year old 
athlete weighting between seventy and seventy-five pounds (31- 34 Kg), was a member of 
the football team. The coach put him in to play during an exhibition game, and his leg was 
broken when he attempted to tackle another player weighing approximately 128 pounds 
(58.5 Kg). The court ruled in favor of the player and disallowed the assumption of risk 
theory because the coach had promised the participant’s parents that he would not play in 
any games against opponents over the weight of ninety pounds (Doleschal, 2006). 
In the case of Zipper v. Ocean Ice Palace a thirteen year old hockey player attended 
to a one week hockey camp with other players from ages sixteen through eighteen. The 
plaintiff’s team played against a group of counselors and instructors in an "all star" game. 
During this game, the plaintiff was injured when he was struck in the leg by a slap shot 
taken by a nineteen year old player. As a result, the plaintiff filed suit against the hockey 
rink under a negligent mismatch theory. At the trial it was established that the plaintiff’s leg 
pads were made for competition among players of the plaintiff’s age group and skill, and 
that they were not made for shots from players of heightened skill and ability. It was further 
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established that the mismatch in the age and skill of the two players created an 
unreasonably hazardous condition. Although the case was remanded on the issue of 
damages, the coach were found liable for allowing two players of such different skill to 
compete against one another (McCaskey and Biedzynski, 1996). 
 
6.7.1 Differences between the Coaches’ Knowledge about their Duty on 
Matching Players 
The coaches in this study indicated to have the sufficient knowledge regarding this 
duty. Furthermore, I could not find any significant differences in this respect between the 
coaches according to gender, age, educational level, field of study, previous coaching 
experiences, coaching certification level, championship history, and the type of sport they 
worked at (p < 0.05). 
 
6.8 The Results in the Mirror of International Studies  
The findings of my investigation revealed that the Iranian coaches who work at 
universities do not have the appropriate knowledge regarding their legal duties toward their 
students/athletes. On the one hand, these results are surprising if we take into consideration 
that more than one third of the coaches in question completed their higher education in 
physical education and sport sciences at the universities and around one third of them got 
their coaching certification at the highest level from the related national federations. On the 
other hand, the above situation is not unique to Iran; the Iranian coaches are not worse in 
this respect than coaches with other nationality. The results of this investigation are similar 
to research findings found in several other countries (Barron et al., 2009; Bezdicek, 2009; 
Ransone and Dunn-Bennett, 1999).According to the above results, the Iranian university 
coaches do not have enough knowledge about some legal duties including supervision, 
facilities and equipment, warning of risk, knowledge of the player, and medical care. On 
the other hand, they proved to have sufficient knowledge in two duties, namely matching 
players and instruction and training. 
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The findings of my investigations related to the coaches’ knowledge about training 
and instruction are supported by previous studies in which coaches had good performance 
in teaching the related techniques and tactics of specific sports (Gray and Curtis, 1991; 
Gray and McKinstrey, 1994; Hall and Kanoy, 1993; Wolohan and Gray, 1998).   
It seems that the coaches’ knowledge in training and instruction is in connection 
with their education. It should be mentioned that formal coaching education program 
includes several theoretical and practical courses in which coaches learn how to coach. 
Coaches learn sport regulation, skills, and methods of planning and managing sports 
through formal coaching programs. They learn how to planning an appropriate activities for 
athletes and how to taking time for finding and foreseeing potential problems (Borkowski, 
2004). Training and instruction is one of the essential elements of any coaching program 
and all coaches must learn them before starting a coaching career.  
Considering supervision, it is indicated that the Iranian university coaches did not 
have enough knowledge about this duty. This result is similar to the findings of Singh and 
Surujlal (2010) who found inadequate supervision by coaches or administrators in special 
areas, such as locker rooms, weighting rooms or gymnasiums. Bodey and Moiseichik 
(1999) showed that the supervision of athletes is the task of coaches with the lowest rank. 
Borkowski (2004) believes that the lack of supervision is the most-cited complaint against 
coaches in wrongful injury lawsuits. 
Supervision is a broad duty implying responsibility for the safety of physical 
locations and of program activities (Olsen and Kowalski, 2010). According to Gaskin 
(2003) supervision includes coordinating, directing, overseeing, implementing, managing, 
superintending, and regulating. The coaches as supervisors should constantly be moving 
when observing the athletes: looking up and down, right and left, over and under, 
inspecting and viewing all aspects of the equipment, the facilities, and the activities (Bruya 
et al., 2002). A supervisor should never leave alone the team, class, or group under his 
supervision; especially if he/she knows that members of the team may engage in unsafe 
activities while he/she is away (Hronek and Spengler, 2002). The coaches’ presence during 
an activity is the first line of defense against potential problems (Borkowski, 2004). In 
order to avoid distractions, the coaches should be scanning the activity from the best 
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vantage point, which is usually with coaches’ “back to the wall”. While coaches are 
supervising, there is no time to talk to others (Borkowski, 2004). Briefly, supervision can 
be identified as controlling the situation through coaches’ knowledge and planning. 
Therefore, the coaches must be completely familiar with the whole scope of this duty 
(Borkowski, 2004). 
The lack of the coaches’ sufficient knowledge might be related to the broad area of 
this duty, including supervising the athletes in training and in competition, supervising 
them in the classes and in the locker rooms as well as during the travel time. The coaches 
are also supposed to control the athletes’ nutrition and the nutrition supplements they use.  
This broad area of duty is not completely performed by the Iranian university coaches due 
to various reasons. The lack of the coaches’ information and their awareness regarding all 
aspects of this task is one of the reasons in this regards. Moreover, the coaches’ 
performance and behavior are not supervised of in Iran, for instance, most of university 
coaches are seldom controlled whether they start the sport classes in the right time or not. 
This issue is one of the common risk factors according to the Iranian court cases. Kordi et 
al. (2010) found that the direct catastrophic injury rate among wrestlers in Iran (calculated 
in their study, from July 1998 to June 2005) was about two times higher than among the 
high school wrestlers in the USA and about three times more than among the collegiate 
wrestlers in the USA. They found that the most important reason for these differences is the 
low level of coaching supervision during wrestling training.  
There are many different cases related to this subject at Iranian courts. For instance: 
A 19 year old university sophomore was fatally injured while participating in a practice 
scrimmage. He was tackled in a head-on collision while carrying the ball on a kickoff 
(gridiron). At the same time the coach was drinking tea with his college. The injured 
student collapsed and lost consciousnesses and he died 3 days later. The Court found that 
level of coaching supervision during practice had not been enough, thus, the coach was 
liable because of his negligence. 
In another case, a coach left the class during the time of a football class for a 
personal emergency subject without asking an assistant to coach the class. During his 
absence a 20 year old football player was tackled after catching a pass. He fell to the natural 
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turf and his hip, shoulder, and head was injured. He died from a head injury as a result of 
his head hitting the ground. The coach was found legally responsible for neglecting his 
supervision duty. 
Similarly, a judo player died due to a hard injury caused by hitting his head to 
another student’s knee. The Local Court held that the coach was liable for the death of the 
player because he failed to provide proper supervision. The Local Court found that in the 
time when this accident happened the coach was concentrating solely on another judo 
player and without paying attention to the other players. The court noted that the accident 
would not have occurred if the coach had paid attention to proper supervision. 
In another case, a coach was found legally liable when a wrestler was injured during 
practice with one of his teammates. The District Court found that the coach failed to 
supervise properly because he was supervising two matches at the same time. The court 
stated that the coach should have been supervising only one match at one time in order to 
minimize the risk of unnecessary injury to the wrestlers. The court also noted that if the 
coach had been fully supervising the match, he could have recognized that one of the 
wrestlers was having difficulty with the hold and could have instructed the other wrestler to 
release the hold before the injury happened. 
Another coach was held liable for the death of a student-athlete who was 
electrocuted while using a whirlpool bath in the locker room.  In its reasoning, the Court of 
Appeals held that the coach should have supervised his players in the locker room. 
The coaches in my study reported not to have enough knowledge either regarding 
inspecting facilities and equipment. It turned out that they do not check regularly the 
facilities and equipment to ensure the safety and finding any failure there. Kordi et al. 
(2010) in their study found that the difference between the rate of injury among wrestlers in 
Iran and USA might be related to the higher quality of facilities in the wrestling clubs in the 
USA compared with Iran. Similarly, Gray and McKinstrey (1994) and Wolohan and Gray 
(1998) discovered that inspecting the facilities and equipment had usually performed to a 
lower degree than other duties. It seems that the coaches do not pay enough attention to this 
duty. One of the most important reasons of this negligence ﻩn Iran is that there is not a clear 
written policy that identifies who is responsible for the inspection and maintenance of safe 
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sport facilities. Singh and Surujlal (2010) also revealed the same weakness in South Africa. 
The fact is that there are other responsible persons at the universities whose task is to check 
regularly the facilities and equipment before starting the practice and competition instead of 
coaches, because the coaches are the employee of the universities and university, as the 
owner of facilities and equipment also has a duty to check the sport facilities. In fact, all 
persons involved in youth sport activities including the coaches, administrators, managers, 
facilities staff, and sponsors should regularly and thoroughly inspect facilities and 
equipment (Almquist et al., 2008). In other words, university and team officials should 
closely co-operate and inspect together all equipments used by students/athletes. They also 
should be familiar with the risks involved in the use of such equipment (Almquist et al., 
2008). Hall and Kanoy (1993) also stated that although the major responsibility for 
supervising, directing, and controlling the athletic activities in public high schools falls on 
the coaches and athletic directors, they and all school administrators should share the 
responsibility for creating a healthier and safer environment for the student-athlete. 
The lack of proper inspection of the facilities and equipment increases the rate of 
injury at the Iranian universities like in other countries. Some examples of these injuries are 
cited in the following. A junior university girl was injured as she landed in the long jump 
pit which had been prepared by a university employee. The girl sustained an injury to her 
knee which required surgical replacement of a ligament in her knee. The injury resulted in a 
permanent disability in her right knee which adversely affects the mobility and stability of 
the knee and which will, for the rest of her life, require her to wear an orthopedic brace 
when engaging in sports activities. The girl brought suit against the university for providing 
an unreasonably dangerous condition because the employee did not adequately prepare the 
pit for long jumping. The university, in an attempt to show that they were not negligent, 
brought the girl’s coach into the suit as a third party defendant. The Jury found the coach to 
be liable for the girl’s injury. The coach argued that the girl observed the pit and had 
jumped into it several times prior to the injury and therefore assumed the risk of jumping 
into the pit that day. The court found that the girl did not assume the risk and did not relieve 
the coach of his duty to provide a reasonably safe jumping pit. 
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In another case, a nineteen year old taekwondo athlete’s head was seriously injured 
during the training time because he fell heavily on the ground. The court held that the 
taekwondo mats was not in a good condition and that the incident had happened for that 
reason. Therefore, the university was instructed to improve the process of checking and the 
coaches were warned to check the taekwondo mats before starting the training.  
Some of the cases linked with this duty are about the athletes’ equipment, although 
the coaches usually have less control over them (McCaskey and Biedzynski, 1996). For 
instance: a 25 year old player was seriously injured during taekwondo training while 
wearing no protective equipment and the coach did not prevent the player from playing. 
The court held that it is also common knowledge that injuries of this nature can occur even 
when players are professionally trained and equipped. Thus, the fact that no protective 
equipment was supplied made the likelihood of injury clearly greater. 
In another case The District Court of Appeals reversed a directed verdict in favor of 
a university where a helmetless freshman taekwondo player sustained injuries as a result of 
striking his face on another player’s foot during a drill. The coach was found liable for 
permitting some of the team’s players to practice drills without helmets. 
The results of my study indicated that the coaches’ knowledge regarding the 
warning the players of risk also was insufficient. These findings are similar to the results 
found by Gray and McKinstrey (1994) and Wolohan and Gray (1998). The coaches’ failure 
in this duty might be related to the potential assumption of risk in sport. This means that 
athletes who participate in sporting activities are supposed to be familiar with the inherent 
risks involved in that specific sport. In other words, as the athletes voluntarily participate in 
sporting activities, they accept the inherent risks of sport, because participating in sport 
involves certain necessary and inevitable risks from flying objects to flying bodies. Thus 
there will be no liability for coaches where an injury arises from the reasonable risks 
inherent in the game (Labuschagne and Skea, 1999). Hence, the coaches assume that the 
athletes read and see the alarm and sing of dangers of an activity before starting to training 
or competing and they are aware of the inherent risks involved in specific sport.  
On the other hand, Borkowski (2004) stated that some coaches feel that if they 
inform student-athletes about the potential injuries of sport, they will stop participating. 
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Therefore, they usually do not prefer to talk about the risks rarely happen in the trainings or 
competitions. The following examples are related to some of injuries cases that happened 
because of the coaches’ negligence in this duty. An 18 year old football player died after 
suffering a head injury in a game. The injured player was making a tackle and his head 
made contact with the thigh of the ball carrier. He was playing defensive back and tackling 
the pass receiver in the open held. The injury happened because of coach missed to warn 
the player about the risks inherent involved in tackle skill. 
In another case, a 19 year old graduate athlete was playing defensive tackle for his 
football team. His shoulder was injured during the game. The athlete filed suit against the 
coach that he negligently failed to warn them of the potential risk of injury inherent in 
playing football; if he had been warned he would not have chosen to play football. The 
court found that coach is liable due to negligence to inform the athlete about the inherent 
risk in football.  
There also was a case related to a coach who was held liable for the injuries of a 
soccer player who fall during a soccer match played on a wet and slippery field. The court 
found that the coach was negligent because the playing conditions were dangerous and the 
player could not assume the risk of injury by playing on such a field. 
Similarly, a beginner gymnast student was injured as a result of a faulty somersault 
performed on a mini trampoline. A caution label was affixed to the trampoline which gave 
a very broad and accurate description of the dangers involved in the use of this specific 
equipment. It was also specified that the use of the equipment was only intended for 
properly trained and qualified participants under supervised conditions. When the mini 
trampoline was assembled by a member of the staff, and it was placed in such a manner that 
the warning label was on the bottom, facing the floor and therefore out of sight of anyone 
attempting to use it. There were also warnings printed on the frame, but they were covered 
by frame pads and were also out of sight. The coach in question was found liable for breach 
the duty of warning the athlete of the risk. 
In another case, an injured mountaineer alleged that the coach was negligent to 
inform him about the correct ways in a specific mountain and failed to give notice of 
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hidden dangers. The court concluded that the coach did owe the athlete a duty of warning 
about the risk in this case. Thus, he was found liable for athlete’s injury. 
The results of this study also showed the Iranian university coaches did not have 
sufficient knowledge regarding the medical care duty. The lack of the coaches’ awareness 
regarding this duty is not a new subject in sport. The review of the relevant literature 
consistently demonstrates that coaches from different countries, at all levels of experience 
and with different levels of certification have inadequate information about emergency 
medical care (Barron et al., 2009; Castro, 2010; Cunningham, 2001; Flint and Weiss, 1992; 
Ransone and Dunn-Bennett, 1999; Rowe and Miller, 1991; Valvovich-McLeod et al., 
2008). Findings of several investigations revealed many coaches’ confession according to 
which they are not adequately trained for providing first aid and therefore, they do not feel 
capable of administering emergency medical care (Hage and Moore, 1981). Moreover, 
many coaches have the feeling not to have an adequate level of injury management 
education (Kenny, 1987; Rowe and Miller, 1991; Sherman, 1985). 
Several injuries occurred in Iran in university sport because of the above problem. 
For instance, two football coaches were found liable for the death of a football player as a 
result of heart stroke which happened because they failed to give a prompt medical 
assistance. The Court of Appeals noted that the coaches provided medical assistance only 
two hours after the football player first exhibited signs of heat exhaustion. Therefore, the 
court stated that the coaches acted with unreasonable neglect. 
In another case, a college volleyball player was struck in her eye by an errantly 
thrown ball during a team practice. Unfortunately, the injured player was not taken to a 
doctor until the following day when the plaintiff’s eye began to hemorrhage. Ultimately, 
the eye became infected and the player lost her vision. The expert testimony revealed that 
immediate medical treatment might have prevented the permanency of the injury. The court 
found that the coach had a duty to provide prompt medical attention and affirmed a jury 
verdict in favor of the plaintiff.  
The instance of a university coach who was found liable for moving a judo player 
after he sustained a severe knee injury also can be cited. The coach was found guilty 
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because of failed to contact the proper medical authorities or the player’ parents after the 
occurring the injury 
In another court case is about a university handball coach who was found legally 
liable for rendering medical treatment in a negligent manner by immersing a student’ 
infected finger in scalding water. 
Some experts made attempt for defending the coaches’ ignorance regarding this 
duty. They argued that this task in real terms is the duty of the team trainers and physicians 
(Almquist et al., 2008). However, since the proper medical personnel are not available 
occasionally and coaches may be required to act in a first aid capacity, they should be 
educated in this area. These reasons could also be valid in the case of the Iranian university 
coaches. Besides, the coaches should have some knowledge about sports medicine if their 
universities do not ensure the appropriate medical treatment (Cunningham, 2001; Hage and 
Moore, 1981).  
On the other hand, having a wide range of duties (such as supervision, instruction, 
training, etc.) is another reason of the Iranian university coaches’ negligence regarding first 
aid and medical care. Abraham (1970) and Flint and Weiss (1992) also reported about 
similar reasons for the lack of coaches’ awareness in connection with medical care. 
The results of this study also showed that the Iranian university coaches did not 
know sufficiently their players. In other words, they do not have appropriate knowledge 
about various physical, psychological, etc. of their players. This result is in line with the 
findings of Singh and Surujlal (2010) who reported that the mentioned legal duty is 
generally rated low by coaches. This problem might be related to the fact that other liable 
persons, such as the athletes’ sport physicians, team physicians, athletic trainers, or team 
club responsible also have this duty toward athletes. They are responsible for preparing the 
medical history of each athlete based on pre-participation in PPE, and they are required to 
record all injuries happened to the athletes in training and competition. The Iranian 
university coaches also might assume that since their athletes was previously affirmed by 
team physician, the latter take continuously responsibility for them. Moreover, the coaches 
might suppose that their athletes would inform them about their potential health problems 
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or their previous injuries and the athletes’ parents also have a duty to inform the coach if 
their children have a health problem (Figone, 1989).  
There were many court cases in Iran in which the coaches were found liable due to 
negligence of first aid or medical care. For instance: a 22 year old football player had a 
breathing problem while standing on the sidelines at practice after being involved in 
stretching and warm-up drills, and then he suddenly died from natural causes related to his 
heart problem. Coach found legally liable although he argued that he did not know about 
the player’s heart problem. If he had been informed, he would not let him to participate in 
practice. In a similar event a 19 year old football player stopped playing one minute before 
the end of the game and complained of blurred vision. After that he collapsed in the locker 
room and died. The autopsy report stated that his death was not caused by a specific injury 
but it was due to a congenital blood vessel defect in the brain. The court convicted his 
coach arguing that the athletes’ death might have been prevented if his coach had been 
dealt with the medical history of his athlete. 
In another case, one of the best college basketball players collapsed, after making a 
slam dunk in a semifinal match. One hour and forty minutes later he was dead. This was 
not the first time that he collapsed while playing basketball. He also collapsed three months 
earlier and then he began taking medication since a medical test indicated an irregular 
heartbeat. He continued to play basketball but he soon realized that he was no longer “a 
dazzling scorer and rebounder”. After his death rumors stated that he had stopped taking his 
medication and his coaches were not only aware of it, but they encouraged the player to 
continue and allowed him to play. The deceased student’s family alleged that their son was 
misdiagnosed and he was not fully informed about the seriousness of his condition. 
Furthermore, the lawsuits alleged that due to the pressure from the coach, the physicians 
ordered a lower dosage of medication to the student in order that he could continue to play 
even at higher level to which he was accustomed.  
Another example refers to a student-athlete was paralyzed during a football game. 
He successfully sued the team coach for allowing him to play with an injury. 
Although many judicial instances were cited, it has to be emphasized that much 
more similar events do not come up to trial. The coaches are not brought to justice, among 
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other reasons, because many people associated with sports choose to ignore rules and 
regulations. They act in the spirit of law mainly when they are forced to comply by court 
order (Lewis and Appenzeller, 1985). In addition, the athletes and their parents often are 
not aware of the athletes’ rights and if they are, the high costs of lawsuits often prevent 
them from going to court (Schwarz, 1996). ). Karns’ research findings (1986) also support 
assumption that very few of the known negligent conduct come up to trial. 
On the other hand, the fact that the injured athletes and the parents of the deceased 
athletes do not always take legal actions against the coaches when they would have all right 
to do it, might contribute to the insufficient knowledge of the coaches about their legal 
duties (Citron and Ableman, 2003; Cunningham, 2001; Schwarz, 1996). 
 
6.9 Major Factors Affecting the Coaches’ Knowledge about their Legal 
Duties  
  
6.9.1 Gender 
The results showed that coaches’ gender affected the level of their knowledge about 
their legal duties. The male coaches reported to have higher knowledge than the females in 
most of duties (supervision, instruction and training, facilities and equipment, warning of 
risk and knowledge of player). The data did not show significant differences between the 
male and female coaches’ knowledge in two other duties (matching of players and medical 
care). There are several researches which studied the differences between male and female 
coaches in various areas; most of them found considerable differences between the 
coaches’ characteristics based on their gender (Benari, 2010; Bon, 1996; Dubois, 1990; 
Hart, 1986; Johnson, 2008; Kajtna, 2008; Krečič, 2002; Millard, 1996; Newell, 2007; 
Newsom and Dent, 2011; Reade et al., 2009). For instance, Bon (1996) emphasized that the 
female coaches are simply different than the male coaches; not necessarily better or worse, 
but different in their ways of thinking, abilities to communicate and to adapt themselves 
and in their attitudes toward coaching career. 
Iran is an open society in some ways, but the traditions are respected very much. It 
is quite interesting that the ideal image of a female coach is quite similar to the ideal image 
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of a male coach, indeed people expect the female coaches to be like male coaches. At the 
same time there are serious discrepancies between the image of an ideal female coach and 
the female coaches as they really are. The perceived image of a female coach is closer to 
the traditional image of a female (being considerate, paying attention to the quality of 
communication and the quality of the coach-athlete relationship, minding the athlete’s 
health etc.). Finally, female coaches clash with a very old stereotype: “She cannot be a 
coach, she’s a woman!!!” (Bon 1996, p. 56.). 
Female coaches in the Iranian society often face conflicting situations. From social 
aspects they should be at home; they are in charge of upbringing and caring the children, as 
well as managing the household, etc. There might be a considerable conflict between the 
roles of a mother/wife and a coach. Furthermore, women with coach’s certification in Iran 
are offered fewer employment opportunities than the male coaches; they are less motivated 
and have lower self esteem. 
 
6.9.2 Education, Field of Study, Certification  
Academic background was also found as an effective factor influencing the 
coaches’ knowledge regarding their legal duties toward their athletes. I found that Iranian 
university coaches with higher level of education stated on higher knowledge in 
supervision, instruction and training, facilities and equipment and knowledge of players. 
The impact of the level of education on the coaches’ knowledge is reported in various 
studies (Bloom et al., 1998; Demers et al., 2006; Duffy, 2008; Gilbert and Trudel, 2001; 
Irwin et al., 2004; Jones et al., 2004; Salmela, 1994; Wright et al., 2007). Corso (1992) 
believed that the coaches’ knowledge is founded in classrooms. According to the results of 
his research, education is one the most important factor which makes differences between 
the coaches and there is a significant difference in the legal knowledge of coaches 
depending on their educational levels. These differences could be explained simply by the 
fact that more education means a greater level of awareness in general and regarding the 
legal issues in particular.  
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The field of study also has an impact on the content of the coaches’ knowledge. The 
results indicated that the coaches who studied PE have more knowledge regarding their 
legal duties about supervision, instruction and training, facilities and equipment, warning 
of risk, and knowledge of player than others who studied in other study fields. These 
findings are in line with the results obtained by Gray and McKinstrey (1994). Similarly, 
Gray and Park (1991) found that the athletic directors who had sport related educational 
backgrounds performed their duties better than those whose educational backgrounds were 
not related to sport.  
On the other hand, the study field (sport major or non-sport major) does influence 
on the coaches’ knowledge in first aid and medical issues, since there is not a special 
training program about them in the PE students’ curriculum at the Iranian universities. The 
coaches should participate in other courses (FA or CPR) out of the universities for 
improving their knowledge in this regards, which is rarely happen in Iran. These findings 
are similar to the research results of Aaron (2004) and Asghari et al. (2011). 
Every profession is characterized by a body of knowledge unique to that profession. 
Athletic coaches also should possess technical, theoretical, and practical knowledge as well 
as experience in their profession (Ball, 1980). Thus, coaches in any level of experience 
should be educated to teach properly a special sport. Coaching courses which are organized 
by national federations are a major step to getting special knowledge about sports (Adams, 
1979). The certified coaches have some training in proper practices and procedures of 
teaching sports (Cunningham, 2001). Hage and Moore (1981) believed that the mandatory 
certification for coaches also implies a higher standard of knowledge regarding how to take 
care for the athletes, which may lead to fewer injuries and more lawsuits.  
The results of this study indicated that coaches who had higher level of coaching 
certification had more knowledge in supervision, instruction and training, facilities and 
equipment as well as knowledge of player. However, in warning of risk, matching players 
and medical care there was not differences between them. This might be related to the 
curricula in the coaching education programs at the Iranian sport federations. Some 
essential subjects related to coaches’ legal duties (warning of risk, matching players, and 
medical care) are not taught at any levels of the coaching education programs. All special 
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subjects related to risks involved in sports and to the legal duties of coaches are missing 
from the coaching courses in Iran. This problem is one of the main weaknesses of the 
Iranian coaching education system. The sport federations as the only responsible bodies for 
qualifying the coaches are supposed to educate the coaches in every respect of coaching; 
failure in the education programs might have a serious negative impact on the sport in the 
countries.   
 
6.9.3 Age and Experience  
The coaches’ age and partly in connection with it their experiences inevitably affect 
the level of the coaches’ knowledge and performance (Gilbert and Trudel, 2001). Corso 
(1992) found that both cognitive learning, which could occur through coaching-specific 
academic courses, and experiential learning, through observations and practical coaching 
experiences under supervised conditions were equally important in increasing the coaches’ 
knowledge. It is apparent that most coaches took a more professional and serious look at 
coaching only after they were employed as a coach (Corso, 1992). Comparing experienced 
coaches with inexperienced ones demonstrated that the coaches in the first group were 
more diligent planers, spent more time to planning and expressing greater confidence in the 
efficiency of the plan (Jones et al., 1997). 
The number of years spent to coaching is highly associated with the coaches’ age. 
In general, the younger coaches have fewer years of coaching experience than the older 
coaches. It is obvious that the younger coaches cannot have more years of experience than 
their age and it happens rarely that one can found older coaches with few years of coaching 
experience (Johnson, 2008). Therefore, the age can influence the coaches’ knowledge as 
well as their experiences (Barron, 2004; Johnson, 2008). 
According the findings of my study, the highest knowledge of legal duties about 
supervision, instruction and training, facilities and equipment, and knowledge of player is 
owned by the oldest coaches with the longest experience. Similarly, Aaron (2004) found 
that the athletic directors who had long experiences in sport through participation or 
coaching would be more likely to perform risk management behaviors at a higher level than 
directors without this kind of experience.  
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In fact, the middle aged and older coaches at the Iranian universities, like coaches in 
other countries, know better where, when and how injuries can happen, thus, they have 
higher chance to prevent them. These results are in line with the findings of Mesquita et al. 
(2011). 
 
6.9.4 Type of Sport, Championship History 
The results of my thesis showed that the type of sport also has a significant impact 
on the coaches’ knowledge about their legal duties toward their athletes. The coaches who 
worked with individual sports reported to have higher knowledge than those who coached 
in team sports. Johnson (2008) found that coaches in some particular sports (gymnastics, 
dance, volleyball, and swimming) had higher level of knowledge than coaches in other 
sports, and most of these sports are individual sports. 
In general, the risk of injury in individual sport, especially in non-contact sports, 
seems to be lower compared to the team sports. This is, in part, might be because of lower 
the number of athletes participating in training and competition at the same time. In part, 
the coaches in individual sports have a closer relationship with their athletes, they have 
more time to share with them; consequently, they learn more about their athletes’ physical 
and mental condition, their potential problems as well as their previous injuries. Moreover, 
the coaches in individual sports might feel a higher responsibility for their athletes’ 
performance. Therefore, they might pay more attention to their duties to prevent injuries. 
Beside the type of sports, the coaches’ previous personal involvement in the given 
sports as athletes contributed not only to the level of their professional knowledge but to 
their responsibility to get legal information as well. The results of this study showed that 
the coaches who had success in national or international competitions in their youth in 
specific sport had a higher level of knowledge and awareness than other coaches in 
supervision, facilities and equipment and knowledge of player. Their championship history 
was somehow in connection with their coaches’ experiences.  Since Iran is a big country, 
there are many rivals among the university athletes for having the right to participate in 
national or international championships. Indeed, only the very talented athletes have the 
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opportunity to participate in such competition and if they remain in sport as athletes, they 
benefit from their sporting past. 
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7. DISCUSSION  
According to the results of relevant international researches, the most important 
factors responsible for the low level of the coaches’ knowledge generally are the following: 
the lack of specific information related to legal liability practices in collegiate sport (Robert 
et al., 2008), the focus on sporting practice or competition, rather than on the health care of 
athletes (Calvert, 1979), multiplicity of the coaches’ duties and their role conflicts 
(Abraham, 1970; Flint and Weiss, 1992), choosing the job of coaching because of personal 
financial problems and working as a coach in part time.  
There are also wide-ranging reasons to explain the results of my research presented 
in the previous chapters; partly they are similar to the causes published in the international 
literature, partly they are specific to the Iranian situation. In this chapter the explanation 
pertaining to my subject is presented along three major dimensions. Since the findings of 
the in-depth interviews helped a lot to interpret the research data, at first the reasons given 
by the coaches themselves for their insufficient knowledge about legal issues are shown. 
Then two actual hindering factors the coaches referred to the most frequently, namely the 
weaknesses of the coaching education system in Iran and the university coaches’ 
unsatisfactory social recognition are discussed.  
 
7.1 Coaches’ Explanation Concerning their Insufficient Legal Knowledge 
 Most Iranian university coaches went along with the research data about their 
unsatisfactory legal knowledge without counter-argument. However, they did not accept the 
responsibility for it; they rather blamed their limited opportunities for knowledge 
acquirement.  
During the in-depth interviews most interviewees criticized heavily regarding the 
system of coaching education in Iran; they argued that it is not efficient. They emphasized 
that the coaching classes are generally too crowded. The curricula are almost the same at 
the higher and at the lower levels (level III, II, and I). The teaching periods are too short; it 
is not sufficient for learning the lessons. Moreover, some important topics are missing from 
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the coaching education programs. Several interviewees with different gender and age and 
from different sport complained as follows: 
“Many people participate in the classes; some of us did not even have a 
seat.”  
“Not only me, but most coaching candidates believe that the materials 
taught in coaching programs are useless, they are too old and not up to date. The 
organizers do not care about the quality of the programs, they just want our 
money.” 
“Some valuable subjects, such as first aid in sport, sport law, the method of 
communication and interaction with athletes, etc. are not included in the coaching 
education programs.” 
“The final exam is formal. Anybody who registers (pays the tuition fee) and 
participates in the classes would be given a certification.” 
Moreover, both male and female interviewees working either with individual or in 
team sport argued that they do not have any other sources of coaching knowledge 
acquisition in their own country.  
“We do not have any other sources for improving our knowledge in 
coaching; there are not enough special books and magazines. All sport newspapers 
and magazines are related to football, deal with top football players, and pay 
attention even to marginal issues in football. There is only one valuable TV 
program, the “Navad” which focuses on the players, referees and coaches in 
football.” 
Most coaches admitted that they do not have enough knowledge about the legal 
aspects of sport. Some of them even confessed that they do not have correct information 
about their responsibilities toward their athletes and about their legal duties in sport, and 
they are lucky that most athletes are not aware of their rights.  
“Law is not my field. If I had a legal problem, I would ask a lawyer to help me. 
None of my injured athletes complained to the court because they were injured in 
sport, not in the street, they had no chance in court.” (Young male coach from team 
sport)  
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“I am not familiar with legal issues in sport. As far as I’m concerned, this is the 
lawyers’ business not the coaches’.” (Middle aged female athletes from individual 
sport) 
There were a few coaches who declined; they unambiguously refused that they have 
to be responsible for their athletes. I met male and female as well as younger and older 
coaches who manifested similar opinions as the one cited below:  
“I am not responsible for my athletes because they are matured adults (older than 25 
years). Also, the responsibility for safety of sport facilities and equipment is not only 
mine either, other persons, such as officials of sport departments should always 
check the equipment.” 
Taking into consideration that both male and female coaches attended course with 
similar curricula, it can be rightly assumed that the male coaches acquired their knowledge 
outside the training system, probably in their everyday experience. This potential 
explanation is in harmony with the findings of the quantitative results which revealed that 
the coaches’ age and the length of their previous experiences in coaching also had an 
impact on the level of their familiarity with their legal duties.  
Many coaches confessed that they were not motivated at all to improve their 
knowledge and to obtain the higher coaching levels. Some of them admitted that they were 
lazy; some others blamed the objective circumstances for their lack of ambition. For 
instance, a 37 year-old coach criticized the low social status of coaching: 
“Coaching in this country is just for fun, there is no money and no one appreciates 
us. Coaching in Iran is really nothing, so why should I try to improve my coaching 
level?”   
An older coach complained about the underestimation of knowledge in sport. 
“I just need to have some connections with an important person in the federation, if I 
want to have the better job. The sport managers do not care about the level of the 
coaches’ certification or their experience.” 
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7.2 System of Coaching Education in Iran 
Generally speaking, the coaching education programs include several theoretical 
and practical courses in which the future coaches learn how to coach. Among others, they 
have to study the method of training, the regulations of the given sports, the planning of the 
training programs, and managing their sports. All coaches must learn the essential elements 
of the coaching programs before starting a coaching career.  
In Iran many coaches get their certification in coaching as a second qualification in 
special courses. The National Sports Federations are responsible for the coaches’ education 
and qualification. Regardless of the sporting background of the candidates, everybody has 
the opportunity to participate in the coaching programs. However, there are some other 
requirements for participating at the coaching programs, such as police clearance 
certification, addiction clearance certification and middle level diploma (The Ministry of 
Sport and Youth, 2010). 
The Iranian coaching education system consists of three levels. This means that 
there are three main degrees in coaching: level III, level II and level I, the latter is the 
highest stage. More than 70% of the Iranian coaches have the lowest level of coaching; the 
level III (IRNA.ir, 2013). The curriculum of each level is presented in Table 2. 
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Table 2 The title of courses taught in different coaching levels 
Level III  Level II  Level I 
Course Time/ 
Hour 
 Course Time/ 
Hour 
 Course Time/ 
Hour 
Practical Courses 
Related to  
Specific Sport 
60  Practical Courses 
Related to 
Specific Sport 
60  Practical Courses 
Related to  
Specific Sport 
60 
General Anatomy 
and Physiology 
12  Sport 
Physiology. I 
6  Sport 
Physiology. II 
6 
Programming 
and Exercise 
Designing. I 
4  Programming  
and Exercise 
Designing. II 
6  Programming and 
Exercise  
Designing. II 
4 
Coach’s Role 
In The Class. I 
6  Coach’s Role 
In The Class. II 
4  Coach’s Role In 
The Class. III 
4 
Nutrition. I 6  Nutrition. II 4  Nutrition. III 4 
Safety In Sport. I 4  Safety In Sport. II 4  Safety In Sport. III 4 
Skill Analysis. I 4  Skill Analysis. II 4  Skill Analysis. III 4 
Foundation 
of Fitness. I 
8  Measurement 
and Evaluation In 
Sport. I 
4  Coaching 
Psychology 
6 
Motor 
Development. I 
6  Motor 
Development. II 
4  Research Method 
In PE 
6 
Sport  
Psychology. I 
6  Sport 
Psychology. II 
4  
Foundation of 
PA. I 
4   
Total 120   100   100 
 (The Ministry of Sport and Youth, 2012)  
 The coaching training programs consist of 60 hours practical classes in their sport 
and 60 hours theoretical classes on each level, which are taught in a one or two-week-long 
period. This time is too short for learning all materials; most candidates do not have 
sufficient knowledge, if any, even about the method of coaching and about the regulations 
of their specific sport. Moreover, during the training periods the candidates are required to 
participate in the courses 8-10 hours a day, which can be too intensive and do not create an 
efficient learning environment. The general and specific courses are finished by final exams 
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at each coaching level and after taking it successfully; the candidates can officially start 
working as coaches at sport clubs, federations, schools, universities, ect.  
The system of the coaches’ training has a lot of other weaknesses in Iran. In most 
sports there are only a few issues in the coaching curricula which are addressed to the 
questions of the athletes’ safety. Many important subjects, among others, sport law are 
ignored in the curriculum of the coaching educational programs. Indeed, the subject of 
sport law does not have a proper position in the Iranian’ educational system. Sport law is 
considered neither at the universities nor in the sport federations as an important subject. 
Legal subjects are included in the compulsory curriculum at the Iranian universities, neither 
for law students nor for PE students. They are optional for master students in physical 
education, and only two credits can be gained for it. The content of the credits belongs 
mainly to introductory issues to sport law; most students with a sport related major do not 
learn about their future responsibilities, duties and liabilities toward their students during 
their PE studies at higher education. 
Similarly, very few credits are given for courses related to safety in sport at each 
level of the coaching education, and these subjects are taught to coaching candidates only 
in four hours. Moreover, there are very few experts in the field of sport law in the country 
who could teach this subject properly. This is another main reason why most coaches, 
sports officials and managers involved in Iranian sport (and athletes) do not have adequate 
knowledge about their rights, duties and about the legal aspects of sport, the lack of which 
might often cause them legal problems.5 
In the international arena Iran is one of the most problematic countries regarding 
legal issues related to sport, most litigations in the FIFA are from Iran (Jamejamonline, 
2013). These facts also show that most coaches do not care about sport law (ISNA.ir, 
2013).  
 
                                                             
5For instance, there are many court cases in which coaches forced to pay compensation to athletes due to 
negligence to performing their duties toward athletes that comes from their lack of legal knowledge. Citing 
another example: an Iranian basketball club, a member in the Iranian basketball league was punished by the 
FIBA because the club’s management did not have proper knowledge regarding the international law in sport 
(jamejamonline.ir). 
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7.3 Coaches’ Social Recognition Regarding their Profession 
Voluntary work is not accepted in the Iranian culture, except some religious 
programs (e.g. Marasem-e Azadari Dar Mah-e Moharam) in which the Iranian people are 
involved voluntarily. Similarly, Iranian coaches do not work voluntarily; they do this job 
for money. Notwithstanding, coaching in Iran is not a full-time job; most coaches choose it 
as a second or third career. Therefore, it is difficult to get exact information about how 
many coaches work in Iran, what are their social and demographic characteristics and what 
is the social recognition of their activity. According to reliable estimation four times more 
men choose this job than women in the country, and similarly the number of male coaches 
is higher than female coaches at the Iranian universities, because there are more 
opportunities for the male students than for the female students to participate in sports 
females (Mirsafian et al., 2013). Since they have more than one job, many Iranian coaches 
are overworked, their quality of life is low and their mental health is poor (Nasri and Vayez 
Mosavi, 2006; Ramezaninejad et al., 2010).  
Examining the question of coaches’ social prestige in society I could rely mainly on 
the results obtained through the in-depth interviews on the basis of which coaching at 
universities is not considered in Iran as a very prestigious occupation. In terms of social 
status, coaches belong to the lower middle class, with the exception of a small group of 
professional coaches employed at the first league sport teams. The latter can reach even 
upper middle class status and earn huge money. 
At the primary and secondary schools some coaches often teach two or three sports 
to the students in spite of the fact that they do not have coaching certification in these 
sports, and consequently, they do not have enough knowledge about how to teach those 
sports properly. At the universities, the situation is a little better; however the coaches with 
the lowest level of coaching certification are generally employed there because of the poor 
financial situation at universities.  
All in all, coaching is not regarded as a socially recognized, attractive career in Iran; 
consequently the quality of the coaches’ performance on several levels is not as good as it 
should be. 
94 
 
The coaches’ low social prestige led to a non desirable consequence: more and more 
young people chose this profession who were unsuited for the job. The older coaches 
accepted their situation when they were young. During the interviews they argued that at 
the beginning they had a positive attitude to the coaching career; they were motivated to 
improve the athletes’ achievement and to develop their knowledge in coaching, however, 
later they lost their enthusiasm. Most coaches belonging to the young generation did not 
have the same attitude than the older ones; from the very beginning they regarded coaching 
just as a job with the help of which they could earn money. Their major problem was that 
they did not have a clear vision about their future professional career. A 28 years old male 
coach told the following when he was interviewed: 
”I do coaching because I have nothing else to do. There is not any job opportunity 
for me so I do coaching, It is better than nothing”. 
A young female coach expressed her negative attitude in the following way: 
“I do not have any future in coaching career; my contract is just for six months at 
the university. I would leave this job if I could find a better opportunity”. 
There is a mutual interaction between the low social prestige of coaching common 
people (and not elite athletes) and the social composition of the university coaches’ newer 
generation. Since coaching at the universities is not a recognized job in the Iranian society, 
in these days a lot of young people without true ambition are working at universities. This 
statement is well illustrated by the following citations from the in-depth interviews: 
“Honestly, I do not like my third job (coaching) and I am not enthusiastic to do it 
after working many hours in my main job. I just need the little money earned by that 
job”. (Young female university coach) 
“I would prefer to find a job related to my study field (economic sciences), however 
due to the lack of better job opportunities and to my financial problems I do 
coaching. It is not my real interest”. (Young male university coach) 
There is a vicious circle: on the one hand, the lack of the university coaches’ social 
recognition led to an increased heterogeneity of their young generations, on the other hand, 
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the heterogeneous composition of the coaches often rightly strengthens and sometimes 
justifies the underestimation of their profession. 
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8. CONCLUSIONS 
 
In recent years, the number of court cases has increased in connection with sport 
and physical activity. The majority of the sport related court cases were initiated by 
athletes; they brought suit against the alleged liability or the negligent acts of their coaches. 
It may seem obvious that the coaches are at risk the most when it comes to sport related 
litigation. The coaches are in direct contact with the athletes and therefore, they have 
specific legal duties towards their athletes. The breach or failure to perform these legal 
duties often results in the athletes’ injuries, which then might result in litigation.  
The increasing number of sport related litigation is not without cause (Baley and 
Matthews, 1984). Its most important reason is increasing the participation in sports. The 
changing societal values are another reason in this regard. The individuals are more aware 
of their rights than they were in the past decades. In today’s society several television 
programs, newspapers articles and other sources of the mass media inform them about their 
rights (Schwarz, 1996). Having the knowledge of these rights, many individuals are quick 
to identify the situations when they believe that their rights have been infringed on 
(Pittman, 1992). This can be well seen in athletics, where “the students’ rights issue has 
gone from the archaic concept that the coach is all powerful and can do no wrong, to the 
current litigious climate of our society where everyone feels he/she is a lawyer and will sue 
over just about anything” (Adams, 1992, p.25). Therefore, in order to protect themselves 
from sport related litigation, the coaches as well as the responsible for athletic programs 
should be aware of their legal duties and liabilities related to such programs. Of course, the 
coaches with well founded legal information might be able also to protect their athletes 
better from injuries and possible death and even from psychological and financial damages. 
 All these mean that the importance of the coaches’ knowledge about legal topics in 
connection with their profession has increased recently. The changes in this overall social 
background motivated me to investigate the level of Iranian coaches’ knowledge in this 
regard.  
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8.1 Checking the Hypotheses 
My research had been carried out in a sample consisting of coaches employed at 
Iranian universities. Regarding the fact that the athletes at universities are young and they 
have little experience, many of them lack the ability to recognize and minimize the 
probable risks in sport; therefore the likelihood that they would be injured in sport during 
workout and competitions is higher than it is with older athletes. Consequently, they would 
need special attention; the coaches working with them should take special care of them. 
They can reduce the likelihood of the occurrence and the frequency of their students’ injury 
if they are aware of their legal duties and act accordingly. The findings of my investigations 
showed a contradictory picture in this respect. 
The first hypothesis according to which the Iranian university coaches have 
sufficient knowledge regarding their legal duties toward their athletes had to be for the most 
part rejected. It turned out that the Iranian university coaches do not have appropriate 
knowledge regarding five elements of their legal duties toward their athletes (facilities and 
equipment, knowledge of player, supervision, medical care and warning of risk). This 
means that they hardly have any chances to perform properly perform these duties toward 
their athletes; consequently their athletes often might be in a risky situation. On the other 
hand, the Iranian university coaches gave account about sufficient knowledge regarding the 
elements of their legal duties, namely matching players as well as instruction and training, 
so in this context the first hypothesis is justified. 
Based on the results the second hypothesis is accepted. It was assumed that the 
Iranian university coaches’ age, gender, the level of their education and the field of their 
study affected their knowledge about legal issues related to sport and the research findings 
fully supported this supposition. It was found that the older coaches have higher knowledge 
than the younger coaches regarding their mentioned duties. It was also revealed that the 
level of the male coaches’ knowledge and awareness regarding their legal duties toward 
their athletes is significantly higher than the female coaches’. 
The results showed unambiguously that the level of coaches’ education also 
influenced to their knowledge and awareness about their legal duties toward athletes. 
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According to the research data, the university coaches whose educational level was the 
highest had the best knowledge and they were aware the most of their legal duties 
compared with other coaches. Similarly, it was found that the coaches with PE degree had 
better knowledge and were more aware of their legal duties than coaches who graduated in 
other fields of study.   
Based on the results the third hypothesis is also confirmed. It was assumed that the 
coaches’ championship history, their coaching experiences, the level of their coaching 
certification and the type of sport (individual or team sport) they are involved in have a 
significant impact on the level of their knowledge regarding their legal duties toward their 
athletes. The findings of the investigation discovered that the coaches who had sporting 
successes at national or international levels reported to have higher knowledge about most 
elements of their legal duties related to sport than other coaches. Similarly, the coaches 
with longer coaching experiences stated to have higher knowledge regarding their duties 
toward their athletes than coaches with shorter experiences. Also, according to the research 
data, the coaches who worked in individual sports and who had higher level of coaching 
certification stated to have more knowledge about their legal duties related to sport than 
coaches who worked in team sports and had lower level of coaching certification.  
Finally, on the basis of the research findings, the fourth hypothesis, according to which 
the coaches’ profession and the quality of their activity are recognized at the universities 
and in the broader social context, is denied. This assumption had to be rejected because it 
turned out that the coaches’ profession and their activity are appreciated neither at the 
universities nor in the society at large. Although the university coaches are the employees 
of the universities, their colleagues who teach theoretical subject disdain them, and their 
salary is lower. They are also treated scornfully in the broader society, where their social 
prestige is low; they are not regarded as university persons but as sporting people with low 
qualification. By birth many of them came from the lower middle class and in spite of their 
college or university degrees, relatively few of them were able to upgrade their social 
status. 
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8.2 Recommendations 
 The detailed analysis of the Iranian case shows that, in the first place, not the 
coaches themselves but their educational, social and economic circumstances can be 
blamed for their insufficient knowledge about sport related legal issues. The following 
recommendations on how to improve some elements of these circumstances and thereby to 
promote indirectly the coaches’ knowledge acquisition can serve as modest contributions to 
solving this group of problems in university sport.  
 Since the lack of appropriate training programs offered by the sport federations is 
one of the major reasons for the deficient knowledge of the Iranian coaches, it could be and 
probably would be an efficient step to supervise the curricula of the coaching courses in all 
sports and at all levels, and to complement them by the necessary subjects and topics. 
 In order to increase the coaches’ legal knowledge they should have much more 
opportunities for learning about it. Special courses, including legal topics, should be 
offered, and some of them should be compulsory to the coaches. In addition, informal (e.g., 
interacting with older and peer coaches) and special learning situations (e.g., attending 
seminars, workshops and curses outside the official systems) should be available to the 
coaches (Nelson et al., 2006).  
 It is an axiom, but since in the Iranian training system it is often forgotten, it has to 
be emphasized that one of the most effective ways of developing the young coaches’ 
knowledge would be a close co-operation with highly experienced, older colleagues, as a 
kind of mentoring system; this would provide the beginners with opportunities for 
exchanging information and for learning from the best experts’ everyday practice 
(Mesquita et al., 2010). 
Sport newspapers, magazines, radio and television channels could also contribute to 
the coaches’ informal learning in this area if they devoted separate programs to sport 
related legal issues. The latter is almost totally missing from the Iranian mass media. 
Seeing that the lack of it is a serious problem, a clear written policy should be 
introduced in Iran identifying the coaches’ legal duties toward their athletes; their 
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knowledge about legal issues should be a criterion of their employment, and the existing 
knowledge should be appreciated both morally and financially. 
 Until most coaches are underpaid at the universities, their social prestige would not 
improve; so their salary should be increased but depending on the level of their 
qualification. In this way they could be motivated to broaden their knowledge also on an 
individual basis.  
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9. SUMMARY 
9.1 Summary in English 
Risk is an inseparable part of sport. Its total removal from it is not possible; however the 
number of injuries and death cases can be reduced if the coaches are knowledgeable about 
their legal liability. The purpose of this thesis is to discuss the coaches’ knowledge about 
their legal duties toward their athletes at the Iranian Universities and to reveal the impact of 
various demographic and social factors on their knowledge. The thesis is based on a 
comprehensive empirical research. These issues have never been examined in Iran in their 
entirety. The theoretical framework was based on the coaches’ legal duties categorized in 
seven major groups by several authors. The method of the research includes survey method 
and in-depth interviews. The survey method was designed for the population of coaches 
employed at all public universities in Iran (N=1863) in the 2013 academic year. The 
method of sampling was gradual. First the universities were selected by random sampling, 
secondly all coaches employed at the selected universities were invited to participate in the 
study (n= 322). The answering rate to the questionnaire was 55.9% (n=180). Inferential and 
descriptive statistics were used for analyzing the data. In-depth interviews were made with 
coaches from both genders, from all sports practiced at the universities and from all 
selected universities. (n= 40). The results showed that the system of the coaches’ training 
has a lot of weaknesses in Iran, including the negligence of legal issues, the consequence of 
which is that the university coaches do not have sufficient knowledge about most elements 
of the legal issues in general and they are not aware of their duties toward their athletes in 
particular. It was found that their age, gender, the level and the field of their education, their 
championship history, their coaching experiences, the level of their coaching certification 
and the type of sport they are involved in have a significant impact on the level of the 
university coaches’ legal knowledge and behavior. The findings also revealed that coaching 
is not considered in Iran as a prestigious occupation; the coaches belong to the lower 
middle class. It is concluded that not the coaches themselves but their educational, social 
and economic circumstances can be blamed for their insufficient knowledge about and 
awareness of the legal aspect of the coaching career. Finally, the author made some 
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recommendations on how to improve the coaches’ knowledge and awareness regarding 
their legal duties toward their athletes.  
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9.2 Summary in Hungarian (Összefoglalás) 
A kockázat egy elválaszthatatlan része a sportnak, ami teljes mértékben soha nem lesz 
elkerülhető. Azonban ha az edzők rendelkeznek a megfelelő tudással a balesetek és 
halálesetek száma redukálható. Ennek a szakdolgozatnak a célja, hogy megvitassa az edzők 
tudását az őket érintő kötelességekről a sportolóik felé az Iráni Egyetemeken, valamint 
hogy felfedje a tudásuk különböző demográfiai és társadalmi tényezőinek hatását. A 
szakdolgozat alapjaként egy átfogó empirikus kutatás szolgál. Ezeket a kérdéseket teljes 
egészében még soha nem vizsgálták Iránban. Az elméleti keret az edzők kötelességeinek 
számos szerző által való hét fő csoportba kategorizálásán alapul. A kutatás módszerét a 
kérdőívek által nyújtott információk és mély- interjúk szolgálták. A kérdőíves eljárás az 
összes Iránban lévő (N=1863) állami egyetemen foglalkoztatott edzőkre lett tervezve a 
2013-as akadémiai évben. A felmérés módszere fokozatos volt. Először az egyetemek 
kerültek kiválasztásra véletlenszerűen, majd az összes ott dolgozó edző meghívásra került a 
tanulmányban való részvételre (n= 322). A kérdőív válaszadási aránya 55.9% (n=180) volt. 
Az adatok inferenciális és leíró statisztikával kerültek kielemzésre. Az edzőkkel készítetett 
mély-interjúk alanyai mindkét nemből, az összes egyetemen megtalálható sportból és az 
összes kiválasztott egyetemből kerültek kiválasztásra (n=40). Az eredmények azt mutatják, 
hogy az edzők edzés rendszerének több gyenge pontja is van Iránban, beleértve a 
gondatlanság jogi kérdéseit, a következtetés, amely szerint az egyetemi edzők általában 
nem rendelkeznek elegendő ismerettel a legtöbb jogi kérdésben és különösen nem ismerik a 
kötelességeiket az sportolók felé. Ez megtalálható volt minden életkorban, nemben, oktatás 
szintjében, bajnoki történelemben, annak edzési tapasztalataiban. Fellelhetőek az edzés 
bizonyítvány szintjében és a sportnak, amit űznek, van egy jelentős hatása az egyetem 
edzőinek jogi tudásának és viselkedésének szintjére. A kutatások is feltárták, hogy Iránban 
az edzői munka nem tekinthető nemes foglalkozásnak; az edzők az alsóbb középosztályhoz 
tartoznak. Ez arra a következetésre vezet, hogy nem az edzők maguk, de az ők oktatása 
szociális és gazdasági körülményeik hibáztathatóak a nem megfelelő ismereteikről és 
tudatosságukról az edzői karrier jogi nézetről. Végül, a dolgozat összefoglal pár ajánlást 
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azzal kapcsolatban hogyan lehetne fejleszteni az edzők tudását és tudatosságát a jogi 
kötelességeik tekintetében a sportolókkal kapcsolatban. 
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13. APPENDICIES 
 
13.1 Appendix A: Questionnaire in English 
 
 
Dear Coach, 
Please read this questionnaire carefully and answer to questions. Your honest answers help 
to the sport responsible to make more effective decisions for coaching educational 
programs in future.  
Thanks for your cooperation. 
 
• Gender: 
     Male                    Female 
• Age:  
    Younger Than 30 Years               30-40                40-50                 Older Than 50 
• Study Field:  
    Physical Education and Sport Sciences              Other study Fields       
• Level of Education:  
    Diploma               Bachelor                Master                 PhD 
• How Many Years Do You Have Coaching Experience?   
    Lower Than 5 Years                 5-10 Years                    Higher Than 10 Years 
• What Your Coaching Certification Level Is? 
   Level I                  Level II                  Level III 
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• Do You Have Championship History in National or International Level? 
  Yes                         No 
• Do You Have First Aid Certification?     
   Yes                                   No 
• Please Write the Name of Sport That You Coach. ………….. . 
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Which of The Following Statements Are Considered 
As Coach’s Legal Duty Toward His/Her Athletes? 
Strongly 
Agree 
Agree Neutral Disagree Strongly 
Disagree 
1. A coach has a duty to completely present during 
practice and contests. 
     
2. A coach has a duty to assign a competent supervisor to 
supervise practice and contest when s/he absent.  
     
3. A coach has a duty to see that the efforts of athletes 
are coordinated with the instruction.  
     
4. A coach should not leave the athletes during the 
practice and contests, even if there is necessary.   
     
5. A coach has a duty to provide proper supervision in 
locker rooms or other related settings. 
     
6. A coach has a duty to exercise proper supervision to 
transporting athlete to contest or practice.  
     
7. A coach should realize the legal implication of giving 
athlete food or dietary supplement.  
     
8. A coach has a duty to have specific plan for whole 
season and each training section.  
     
9. A coach has a duty to explains to each athlete the 
necessary rules and regulation of the sport.  
     
10. A coach has a duty to explain to each athlete all of the 
up to date techniques and tactics of the sport.  
     
11. A coach has a duty to correct athlete’s mistakes.       
12. A coach has a duty to teach athletes procedures and 
methods to reduce the risk of injury to themselves and 
other participants.  
     
13. A coach has a duty to train participant what to do, 
and what not to do when an injury occur.  
     
14. A coach has a duty to practice drills sequenced 
in order of complexity.   
     
15. A coach has a duty to instruct athlete’s the proper 
use of equipment.  
     
16. A coach has a duty to know about the standard of 
sport equipment used in contests or practice.  
     
17. A coach has a duty know about the safety of sport 
equipment used in contests or practice.   
     
18. A coach has a duty to inspect player’s equipment in 
practice and contest 
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19- A coach has a duty to inspect physical indoor 
facilities, outdoor playing facilities and assessment of 
weather condition.  
     
20. A coach has a duty to prevent athlete to use unsafe 
equipments and facilities. 
     
21. A coach has a duty to consider to "Natural hazards" 
around playing fields.  
     
22. A coach has a duty to modify activities if the facilities 
and equipment are not prepared. 
     
23. A coach has a duty to be sure that the first aid kits are 
available at all practices and contests. 
     
24. A coach should be able to recognize symptoms that 
indicate injuries.  
     
25. A coach has a duty to know when to apply first aid 
and when to seek medical aid. 
     
26. A coach has a duty to prevent athlete return to play if 
his injury is severe.  
     
27. A coach has a duty to refrain from actions that might 
aggravate an injury.  
     
28. A coach has a duty to render assistance before the 
medical personnel arrive. 
     
29. A coach has a duty to exercise reasonable care in 
sending an injured athlete for medical treatment. 
     
30. A coach has a duty to know about the athlete’s 
medical history.  
     
31. A coach has a duty to keep accurate records of 
injuries occurring during practices and contests.  
     
32. A coach has a duty to record all medical treatment 
given to athletes. 
     
33. A coach has a duty to know about the player’s 
physical condition. 
     
34. A coach has a duty to determine a starting point for 
each athlete based on his readiness and skill.  
     
35. A coach should be sure that his/her athletes are ready 
physically to safety training and competition.  
     
36. A coach has a duty to ensure that annual physical 
exam is done. 
     
37. A coach has a duty to organized activities 
according to age and maturity of players.  
     
38. A coach has a duty to organized activities according 
to, size, height and weight of players.  
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39. A coach has a duty to organized activities according 
to strength and skill or fitness level of players.  
     
40. A coach has a duty to perform the proper matching in 
both non-contact and contact sport.  
     
41. A coach should know that the proper matching is 
necessary in group contact as well as individual 
contact.  
     
42. A coach has a duty to perform the proper matching in 
both practice and contest.  
     
43. A coach has a duty to warn certain dangers about the 
nature of the activity.  
     
44. A coach has a duty to explain clearly to athletes the 
inherent risks in practice.  
     
45. A coach has a duty to explain clearly to athletes the 
inherent risks in competition.  
     
46. A coach has a duty to warn certain dangers about the 
use of equipment.  
     
47. A coach has a duty to warn certain dangers about 
playing surface.  
     
48. A coach has a duty to warn certain dangers about 
technique involved in the activity.  
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 naisreP ni eriannoitseuQ :B xidneppA 2.31
 
 :ﻣﺮﺑﯽ ﮔﺮﺍﻣﯽ
ﭘﺎﺳﺦ ﺻﺎﺩﻗﺎﻧﻪ ﺷﻤﺎ ﻣﻮﺟﺐ ﻣﯽ ﮔﺮﺩﺩ ﺗﺎ . ﺧﻮﺍﻫﺸﻤﻨﺪ ﺍﺳﺖ ﺑﺎ ﮐﻤﺎﻝ ﺩﻗﺖ ﺳﻮﺍﻻﺕ ﻣﺬﮐﻮﺭ ﺭﺍ ﻣﻄﺎﻟﻪ ﮐﺮﺩﻩ ﻭ ﭘﺎﺳﺦ ﺩﻫﻴﺪ 
 .ﻣﺴﺆﻟﻴﻦ ﻭﺭﺯﺵ ﮐﺸﻮﺭ ﺍﻗﺪﺍﻣﺎﺕ  ﻣﻨﻄﻘﯽ ﺗﺮی ﺭﺍ ﺑﺮﺍی ﺑﺮﻧﺎﻣﻪ ﺭﻳﺰی ﮐﻼﺱ ﻫﺎی ﻣﺮﺑﻴﮕﺮی ﺍﻧﺠﺎﻡ ﺩﻫﻨﺪ
 .ﺍﺯ ﻫﻤﮑﺎﺭی ﺷﻤﺎ ﺳﭙﺎﺳﮕﺬﺍﺭﻡ
 
 :ﺟﻨﺴﻴﺖ•  
 ﻣﻮﻧﺚ                     ﻣﺬﮐﺮ      
 :ﺳﻦ• 
 ﺳﺎﻝ  ٠۵ﺳﺎﻝ                 ﺑﺎﻻﺗﺮ ﺍﺯ ٠۵ -٠۴  ﺳﺎﻝ ٠٣-٠۴  ﺳﺎﻝ ٠٣ﮐﻤﺘﺮ ﺍﺯ      
 : ﺭﺷﺘﻪ ﺗﺤﺼﻴﻠﯽ• 
 ﺗﺮﺑﻴﺖ ﺑﺪﻧﯽ                    ﺩﻳﮕﺮ ﺭﺷﺘﻪ ﻫﺎ    
 :ﻣﺪﺭک ﺗﺤﺼﻴﻠﯽ• 
 ﺩﮐﺘﺮی    ﮐﺎﺭﺷﻨﺎﺳﯽ ﺍﺭﺷﺪ   ﮐﺎﺭﺷﻨﺎﺳﯽ                     ﺩﻳﭙﻠﻢ     
  ﺎﻝ ﺗﺠﺮﺑﻪ ﻣﺮﺑﻴﮕﺮی ﺩﺍﺭﻳﺪ؟ﭼﻨﺪ ﺳ• 
  ﺳﺎﻝ            ٠١ﺳﺎﻝ                        ﺑﻴﺸﺘﺮ ﺍﺯ ۵ -٠١ ﮐﻤﺘﺮ ﺍﺯ ﭘﻨﺞ ﺳﺎﻝ                           
  ﺩﺭﺟﻪ ﮐﺎﺭﺕ ﻣﺮﺑﻴﮕﺮی ﺷﻤﺎ ﭼﻴﺴﺖ؟• 
  ﺩﺭﺟﻪ ﻳﮏ                        ﺩﺭﺟﻪ ﺩﻭ                    ﺩﺭﺟﻪ ﺳﻪ    
  ؟ﺗﺎﮐﻨﻮﻥ ﻣﻮﻓﻖ ﺑﻪ ﮐﺴﺐ ﻣﻘﺎﻡ ﺷﺪﻩ ﺍﻳﺪ ﺍﻟﻤﻠﻠﯽ ﻳﺎ ﺑﻴﻦ ﺁﻳﺎ ﺩﺭ ﺭﻗﺎﺑﺖ ﻫﺎی ﻣﻠﯽ ﻭ• 
  ﺑﻠﻪ                      ﺧﻴﺮ    
  ﺁﻳﺎ ﮐﺎﺭﺕ ﮐﻤﮑﻬﺎی ﺍﻭﻟﻴﻪ ﺩﺍﺭﻳﺪ؟• 
  ﺑﻠﻪ                      ﺧﻴﺮ    
  .................... ﻟﻄﻔﺎ ﻧﺎﻡ ﺭﺷﺘﻪ ﻭﺭﺯﺷﯽ ﺧﻮﺩ ﺭﺍ ﺑﻨﻮﻳﺴﻴﺪ• 
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ﮐﺎﻣﻼ 
 ﻣﺨﺎﻟﻔﻢ
ﻧﻈﺮی  ﻣﺨﺎﻟﻔﻢ
 ﻧﺪﺍﺭﻡ
ﮐﺎﻣﻼ  ﻣﻮﺍﻓﻘﻢ
  ﻘﻢﻣﻮﺍﻓ
 ﮐﺪﺍﻣﻴﮏ ﺍﺯ ﻣﻮﺍﺭﺩ ﺯﻳﺮ ﺟﺰﻭ ﻭﻅﺎﻳﻒ ﺣﻘﻮﻗﯽ ﻣﺮﺑﯽ ﻣﺤﺴﻮﺏ ﻣﻴﺸﻮﺩ؟
 
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺩﺭ ﺗﻤﺎﻡ ﻁﻮﻝ ﺯﻣﺎﻥ ﺗﻤﺮﻳﻦ ﻭ ﻣﺴﺎﺑﻘﻪ ﺩﺭ ﮐﻨﺎﺭ . ١     
 ﻭﺭﺯﺷﮑﺎﺭﺣﻀﻮﺭﺩﺍﺷﺘﻪ ﺑﺎﺷﺪ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺩﺭ ﺯﻣﺎﻥ ﻏﻴﺒﺖ ﺧﻮﺩ ﺩﺭ ﺗﻤﺮﻳﻦ ﻭ ﻣﺴﺎﺑﻘﻪ ﺟﺎﻳﮕﺰﻳﻨﯽ  .٢     
 ﻣﻨﺎﺳﺐ ﺑﺠﺎی ﺧﻮﺩ ﻗﺮﺍﺭ ﺩﻫﺪ
ﺭﺩ ﮐﻪ ﺑﺮ ﮐﻠﻴﻪ ﺗﻤﺮﻳﻨﺎﺕ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺩﺭ ﺭﺍﺳﺘﺎی ﻫﻤﺎﻫﻨﮕﯽ ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍ .٣     
       ﺁﻧﻬﺎ ﺑﺮ ﺍﺳﺎﺱ ﺩﺳﺘﻮﺭﺍﻟﻌﻤﻞ ﻣﺮﺑﻮﻁﻪ ﻧﻈﺎﺭﺕ ﺩﺍﺷﺘﻪ ﺑﺎﺷﺪ
ﻣﺮﺑﯽ ﻧﺒﺎﻳﺪ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺭﺍ ﺩﺭ ﺩﺭ ﺣﻴﻦ ﺍﻧﺠﺎﻡ ﺗﻤﺮﻳﻦ ﻳﺎ ﻣﺴﺎﺑﻘﻪ ﺗﺮک ﮐﻨﺪ ﺍﮔﺮ  .۴     
 ﭼﻪ ﺿﺮﻭﺭی ﺑﺎﺷﺪ
ﻭ ﻳﺎ ﺳﺎﻳﺮ ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﮐﻪ ﺑﺮ ﻓﻌﺎﻟﻴﺖ ﻫﺎی ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺩﺭ ﺭﺧﺘﮑﻦ . ۵     
   ﺍﻣﮑﺎﻥ ﻣﺮﺗﺒﻂ ﺑﺎ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﻧﻈﺎﺭﺕ ﺩﺍﺷﺘﻪ ﺑﺎﺷﺪ
ﺑﻪ ﻣﮑﺎﻥ ﻣﺴﺎﺑﻘﻪ ﻳﺎ ﺗﻤﺮﻳﻦ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺩﺭ ﺯﻣﺎﻥ ﺍﻧﺘﻘﺎﻝ  .۶     
  ﻧﻈﺎﺭﺕ ﻻﺯﻡ ﺭﺍ ﺍﻋﻤﺎﻝ ﻧﻤﺎﻳﺪ
ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﮐﻪ ﺑﺮ ﺗﻐﺬﻳﻪ ﻭ ﻣﮑﻤﻠﻬﺎی ﻏﺬﺍﻳﯽ ﻣﻮﺭﺩ ﺍﺳﺘﻔﺎﺩﻩ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ .٧     
 ﻧﻈﺎﺭﺕ ﺩﺍﺷﺘﻪ ﺑﺎﺷﺪ
ﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﮐﻪ ﺑﺮﻧﺎﻣﻪ ﻣﺸﺨﺼﯽ ﺑﺮﺍی ﺗﻤﺎﻡ ﻓﺼﻞ ، ﻭ ﻫﺮ ﻳﮏ ﺍﺯ ﻣﺮﺑ.٨     
  ﺟﻠﺴﺎﺕ ﺗﻤﺮﻳﻦ ﺩﺍﺷﺘﻪ ﺑﺎﺷﺪ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﻗﻮﺍﻧﻴﻦ ﻭ ﻣﻘﺮﺭﺍﺕ ﺿﺮﻭﺭی ﺩﺭ ﻭﺭﺯﺵ ﺭﺍ ﺑﺮﺍی ﻫﻤﻪ .٩     
  . ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺗﻮﺿﻴﺢ ﺩﻫﺪ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺗﻤﺎﻡ ﺗﮑﻨﻴﮑﻬﺎ ﻭ ﺗﺎﮐﺘﻴﮑﻬﺎی ﺟﺪﻳﺪ ﺭﺍ ﺑﻪ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ . ٠١     
 ﺁﻣﻮﺯﺵ ﺩﻫﺪ
  ١١  .  ﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺍﺷﺘﺒﺎﻫﺎﺕ ﻓﻨﯽ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺭﺍ ﺍﺻﻼﺡ ﮐﻨﺪﻣﺮ      
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺭﻭﺷﻬﺎی ﮐﺎﻫﺶ ﻭﺭﻭﺩ ﺍﺳﻴﺐ ﺑﻪ ﻭﺭﺯﺷﮑﺎﺭﻭ ﺩﻳﮕﺮ .٢١     
  . ﺷﺮﮐﺖ ﮐﻨﻨﺪﮔﺎﻥ ﺭﺍ ﺑﻪ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺁﻣﻮﺯﺵ ﺩﻫﺪ
ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﮐﻪ ﺑﺎﻳﺪﻫﺎ ﻭ ﻧﺒﺎﻳﺪﻫﺎ ﺩﺭﻫﻨﮕﺎﻡ ﺑﺮﻭﺯ ﺁﺳﻴﺐ ﺩﻳﺪﮔﯽ ﺭﺍ ﺑﻪ  .٣١     
  ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺁﻣﻮﺯﺵ ﺩﻫﺪ
ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﺗﻤﺮﻳﻨﺎﺕ ﻭ ﺗﮑﻨﻴﮏ ﻫﺎی ﻭﺭﺯﺷﯽ ﺭﺍ ﺍﺯ ﺳﺎﺩﻩ ﺑﻪ ﭘﻴﭽﻴﺪﻩ ﺑﻪ .۴١     
  ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺁﻣﻮﺯﺵ ﺩﻫﺪ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺭﻭﺵ ﺍﺳﺘﻔﺎﺩﻩ ﺻﺤﻴﺢ ﺍﺯ ﻭﺳﺎﻳﻞ ﻭﺭﺯﺷﯽ ﺭﺍ ﺑﻪ .۵١     
  ﺁﻣﻮﺯﺵ ﺩﻫﺪ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺍﺯﺍﺳﺘﺎﻧﺪﺍﺭﺩ ﺑﻮﺩﻥ ﻭﺳﺎﻳﻞ ﻭﺭﺯﺷﯽ ﻣﻮﺭﺩ ﺍﺳﺘﻔﺎﺩﻩ ﺩﺭ .۶١     
  ﻘﻪ ﺁﮔﺎﻫﯽ ﺩﺍﺷﺘﻪ ﺑﺎﺷﺪﺗﻤﺮﻳﻦ ﻭ ﻣﺴﺎﺑ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺍﺯﺳﺎﻟﻢ ﺑﻮﺩﻥ ﻭﺳﺎﻳﻞ ﻭﺭﺯﺷﯽ ﻣﻮﺭﺩ ﺍﺳﺘﻔﺎﺩﻩ ﺩﺭ ﺗﻤﺮﻳﻦ ﻭ  .٧١     
  ﻣﺴﺎﺑﻘﻪ ﺁﮔﺎﻫﯽ ﺩﺍﺷﺘﻪ ﺑﺎﺷﺪ
ﮐﻪ ﺩﺭ ﺗﻤﺮﻳﻦ ﻭ ﻣﺴﺎﺑﻘﻪ ﺍﺳﺘﻔﺎﺩﻩ ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﺗﺠﻬﻴﺰﺍﺕ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ .٨١     
  ﻣﻴﺸﻮﺩ ﺭﺍ ﺑﺮﺭﺳﯽ ﮐﻨﺪ
ﻬﺎی ﺳﺮﺑﺎﺯ ﻭ ﺳﺮﭘﻮﺷﻴﺪﻩ ﺭﺍ ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﮐﻪ ﺍﻣﮑﺎﻧﺎﺕ ﻭﺭﺯﺷﯽ ﻣﮑﺎﻧ.٩١     
 ﺑﺮﺭﺳﯽ ﮐﺮﺩﻩ ﻭ ﺍﺯ ﺳﻼﻣﺖ ﺷﺮﺍﻳﻂ ﺟﻮی ﺑﺮﺍی ﺗﻤﺮﻳﻦ ﺍﻁﻤﻴﻨﺎﻥ ﺣﺎﺻﻞ ﮐﻨﺪ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﻣﺎﻧﻊ ﺍﺳﺘﻔﺎﺩﻩ ﻭﺭﺯﺷﮑﺎﺭ ﺍﺯ ﻭﺳﺎﻳﻞ ﻭ ﺗﺠﻬﻴﺰﺍﺕ ﻧﺎﺳﺎﻟﻢ .٠٢     
  ﺷﻮﺩ
 031
 
  ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺧﻄﺮﺍﺕ ﻁﺒﻴﻌﯽ ﺍﻁﺮﺍﻑ ﻣﺤﻴﻂ ﻭﺭﺯﺷﯽ ﺭﺍ ﺑﺮﺭﺳﯽ ﮐﻨﺪ.١٢       
ﻫﺎی ﻭﺭﺯﺷﯽ ﺭﺍ ﺑﺎ ﺗﻮﺟﻪ ﺑﻪ ﺷﺮﺍﻳﻂ ﺗﺠﻬﻴﺰﺍﺕ  ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﻓﻌﺎﻟﻴﺖ.٢٢     
 ﻭﺭﺯﺷﯽ ﺗﻐﻴﻴﺮ ﺩﻫﺪ
ﮐﻤﮑﻬﺎی ﺍﻭﻟﻴﻪ ﺩﺭ ﻁﻮﻝ ﺗﻤﺮﻳﻦ ﻭ ﻣﺴﺎﺑﻘﻪ ﻭﺟﻮﺩ ﻭﺳﺎﻳﻞ ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺍﺯ .٣٢     
     ﺍﻁﻤﻴﻨﺎﻥ ﺣﺎﺻﻞ ﮐﻨﺪ
  ۴٢  .  ﺑﺎﺷﺪ ﺩﻳﺪﮔﯽﻣﺮﺑﯽ ﺑﺎﻳﺪ ﻗﺎﺩﺭ ﺑﻪ ﺗﺸﺨﻴﺺ ﻋﻼﺋﻢ ﺍﺳﻴﺐ       
ﺩﻳﺪﻩ ﮐﻤﮑﻬﺎی ﺍﻭﻟﻴﻪ ﻭ ﭼﻪ ﻣﺮﺑﯽ ﺑﺎﻳﺪ ﺑﺪﺍﻧﺪ ﭼﻪ ﺯﻣﺎﻧﯽ ﺑﻪ ﻭﺭﺯﺷﮑﺎﺭ ﺍﺳﻴﺐ .۵٢     
  ﺯﻣﺎﻧﯽ ﻣﺮﺍﻗﺒﺘﻬﺎی ﭘﺰﺷﮑﯽ ﺍﺭﺍﻳﻪ ﺩﻫﺪ
ﺟﻠﻮﮔﻴﺮی ﻓﻌﺎﻟﻴﺖ ﻭﺭﺯﺷﯽ  ﻣﺮﺑﯽ ﺑﺎﻳﺪ ﺍﺯ ﺑﺎﺯﮔﺸﺖ ﻭﺭﺯﺷﮑﺎﺭ ﺍﺳﻴﺐ ﺩﻳﺪﻩ ﺑﻪ.۶٢     
  ﺑﺎﺷﺪ ﺟﺪیﮐﻨﺪ ﺍﮔﺮ ﺍﺳﻴﺐ ﻭﺍﺭﺩﻩ 
  ٧٢  . ﻣﺮﺑﯽ ﺑﺎﻳﺪ ﺍﺯ ﺍﻧﺠﺎﻡ ﻋﻤﻠﯽ ﮐﻪ ﺑﺎﻋﺚ ﺗﺸﺪﻳﺪ ﺍﺳﻴﺐ ﻣﻴﺸﻮﺩ ﺧﻮﺩﺩﺍﺭی ﮐﻨﺪ      
ﺩﺭ ﻫﻨﮕﺎﻡ  ﺍﻳﺠﺎﺩ ﺁﺳﻴﺐ ﺑﺮﺍی ﻭﺭﺯﺷﮑﺎﺭ، ﮐﻤﮑﻬﺎی ﻻﺯﻡ  ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﮐﻪ.٨٢     
   ﺭﺍ ﺗﺎ ﻗﺒﻞ ﺍﺯ ﺭﺳﻴﺪﻥ ﮔﺮﻭﻩ ﭘﺰﺷﮑﯽ ﺑﺮﺍی ﺍﻭ ﺍﻧﺠﺎﻡ ﺩﻫﺪ
ﻣﺮﺑﯽ ﺑﺎﻳﺪ ﻣﺮﺍﻗﺒﺖ ﻫﺎی ﻣﻨﻄﻘﯽ ﺭﺍ ﺑﺮﺍی ﺍﻧﺘﻘﺎﻝ ﻭﺭﺯﺷﮑﺎﺭ ﺍﺳﻴﺐ ﺩﻳﺪﻩ ﺟﻬﺖ .٩٢     
  ﺩﺭﻣﺎﻥ ﺍﻋﻤﺎﻝ ﮐﻨﺪ
  ٠٣  . ﻣﺮﺑﯽ ﺑﺎﻳﺪ ﺩﺭ ﺧﺼﻮﺹ ﺳﺎﺑﻘﻪ ﭘﺰﺷﮑﯽ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺍﻁﻼﻉ ﺩﺍﺷﺘﻪ ﺑﺎﺷﺪ      
ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﺗﻤﺎﻣﯽ ﺁﺳﻴﺒﻬﺎﻳﯽ ﺭﺍ ﮐﻪ ﺑﻪ ﻭﺭﺯﺷﮑﺎﺭ ﺩﺭ ﻁﻮﻝ ﺗﻤﺮﻳﻦ ﻭ ﻳﺎ .١٣     
 ﻣﺴﺎﺑﻘﻪ ﻭﺍﺭﺩ ﻣﻴﺸﻮﺩ ﺿﺒﻂ ﻭ ﻧﮕﻬﺪﺍﺭی ﮐﻨﺪ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺗﻤﺎﻡ ﺧﺪﻣﺎﺕ ﭘﺰﺷﮑﯽ ﺍﺭﺍﺋﻪ ﺷﺪﻩ ﺑﻪ ﻭﺭﺯﺷﮑﺎﺭ ﺍﺳﻴﺐ ﺩﻳﺪﻩ .٢٣     
   ﺭﺍ ﺿﺒﻂ ﻭ ﻧﮕﻬﺪﺍﺭی ﮐﻨﺪ
   ٣٣  .  ﺑﺎﺷﺪ ﻣﺮﺑﯽ ﺑﺎﻳﺪ ﺍﺯ ﺷﺮﺍﻳﻂ ﻓﻴﺰﻳﮑﯽ ﺑﺎﺯﻳﮑﻦ ﺍﻁﻼﻉ ﺩﺍﺷﺘﻪ     
ﻣﺮﺑﯽ ﺑﺎﻳﺪ ﻧﻘﻄﻪ ﺷﺮﻭﻉ ﺑﺮﺍی ﻫﺮ ﻭﺭﺯﺷﮑﺎﺭ ﺭﺍ ﺑﺮ ﺍﺳﺎﺱ ﺁﻣﺎﺩﮔﯽ ﻭ ﻣﻬﺎﺭﺕ .۴٣      
   ﻭی ﺗﻌﻴﻴﻦ ﻧﻤﺎﻳﺪ
 ﻣﺮﺑﯽ ﺑﺎﻳﺪ ﺍﺯ ﺁﻣﺎﺩﮔﯽ ﻓﻴﺰﻳﮑﯽ ﻭﺭﺯﺷﮑﺎﺭ ﺑﺮﺍی ﺗﻤﺮﻳﻦ ﻳﺎ ﻣﺴﺎﺑﻘﻪ ﻣﻄﻤﺌﻦ ﺑﺎﺷﺪ.۵٣     
ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﺍﺯ ﺍﻧﺠﺎﻡ ﺁﺯﻣﻮﻧﻬﺎی ﺳﺎﻻﻧﻪ ﺳﻨﺠﺶ ﺳﻼﻣﺖ ﻭﺭﺯﺷﮑﺎﺭ .۶٣     
  ﻣﻄﻤﺌﻦ ﺷﻮﺩ
 ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﻓﻌﺎﻟﻴﺘﻬﺎی ﻭﺭﺯﺷﯽ ﺭﺍ ﺑﺮ ﺍﺳﺎﺱ ﺳﻦ ﻭ ﻣﻴﺰﺍﻥ ﺭﺷﺪ .٧٣     
   ﻫﺮ ﺑﺎﺯﻳﮑﻦ ﺗﻌﻴﻴﻦ ﻧﻤﺎﻳﺪ( ﺑﻠﻮﻍ )
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﻓﻌﺎﻟﻴﺘﻬﺎی ﻭﺭﺯﺷﯽ ﺭﺍ ﺑﺮ ﺍﺳﺎﺱ ﺳﺎﻳﺰ، ﻗﺪ ﻭ ﻭﺯﻥ ﻫﺮ .٨٣     
  ﺑﺎﺯﻳﮑﻦ ﺗﻌﻴﻴﻦ ﻧﻤﺎﻳﺪ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﻓﻌﺎﻟﻴﺘﻬﺎی ﻭﺭﺯﺷﯽ ﺭﺍ ﺑﺮ ﺍﺳﺎﺱ ﺗﻮﺍﻧﺎﻳﯽ ﻭﻣﻬﺎﺭﺕ ﻳﺎ .٩٣     
  ﺳﻄﺢ ﺁﻣﺎﺩﮔﯽ ﺟﺴﻤﺎﻧﯽ ﻫﺮ ﺑﺎﺯﻳﮑﻦ ﺗﻌﻴﻴﻦ ﻧﻤﺎﻳﺪ
ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﻫﻤﺎﻫﻨﮕﯽ ﺑﻴﻦ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺭﺍ ﻫﻢ ﺩﺭ ﻭﺭﺯﺷﻬﺎی ﺗﻤﺎﺳﯽ  .٠۴     
  ﻭ ﻫﻢ ﻏﻴﺮ ﺗﻤﺎﺳﯽ ﺭﻋﺎﻳﺖ ﮐﻨﺪ
ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﻫﻤﺎﻫﻨﮕﯽ ﺑﻴﻦ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺭﺍ ﺩﺭﻫﺮ ﺩﻭ ﻭﺭﺯﺷﻬﺎی .١۴     
   ﮔﺮﻭﻫﯽ ﻭ ﻓﺮﺩی ﺭﻋﺎﻳﺖ ﮐﻨﺪ
ﺎﻫﻨﮕﯽ ﺑﻴﻦ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺭﺍ ﻫﻢ ﺩﺭ ﻣﺴﺎﺑﻘﻪ ﻭ ﻫﻢ ﺩﺭ ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﻫﻤ.٢۴     
   ﺗﻤﺮﻳﻦ ﺭﻋﺎﻳﺖ ﮐﻨﺪ
  ٣۴  . ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺭﺍ ﺍﺯ ﺧﻄﺮﺍﺕ ﻁﺒﻴﻌﯽ ﻭﺭﺯﺷﻬﺎ ﺁﮔﺎﻩ ﻧﻤﺎﻳﺪ      
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ﻣﺮﺑﯽ ﻭﻅﻴﻔﻪ ﺩﺍﺭﺩ ﺧﻄﺮﺍﺕ ﺫﺍﺗﯽ ﻣﻮﺟﻮﺩ ﺩﺭ ﺗﻤﺮﻳﻨﻬﺎ ﺭﺍ ﺑﻪ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ .۴۴      
  ﮔﻮﺷﺰﺩ ﻧﻤﺎﻳﺪ
ﻮﺩ ﺩﺭ ﺯﻣﺎﻥ ﻣﺴﺎﺑﻘﻪ ﺭﺍ ﺑﻪ ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺧﻄﺮﺍﺕ ﺫﺍﺗﯽ ﻣﻮﺟ.۵۴     
  ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﺗﻮﺿﻴﺢ ﺩﻫﺪ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺧﻄﺮﺍﺕ ﺍﺳﺘﻔﺎﺩﻩ ﺍﺯ ﻭﺳﺎﻳﻞ ﻭﺭﺯﺷﯽ ﺭﺍ ﺑﻪ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ      
  ۶۴  . ﻫﺸﺪﺍﺭ ﺩﻫﺪ
ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺧﻄﺮﺍﺕ ﻣﻮﺟﻮﺩ ﺩﺭ ﻣﺤﻴﻂ ﻭﺭﺯﺷﯽ ﺭﺍ ﺑﻪ ﻭﺭﺯﺷﮑﺎﺭﺍﻥ .٧۴  .     
   .ﻫﺸﺪﺍﺭ ﺩﻫﺪ
ﯽ ﺭﺍ ﺑﻪ ﻣﺮﺑﯽ ﻣﻮﻅﻒ ﺍﺳﺖ ﺧﻄﺮﺍﺕ ﻣﻮﺟﻮﺩ ﺩﺭ ﺗﮑﻨﻴﮑﻬﺎی ﻭﺭﺯﺷ .٨۴     
  . ﻭﺭﺯﺷﮑﺎﺭﺍﻥ ﻫﺸﺪﺍﺭ ﺩﻫﺪ
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13.3 Appendix C: Guideline for the In-depth Interviews 
 
_ What is your opinion about coaching profession in Iran? 
_ What is your opinion about the situation of coaches in Iran? 
_ What is your motivation for having this career? 
_ What is the financial situation of coaching in Iran? What is the effect of that in your 
attitude, motivation and in your career? 
_ What are the factors influencing your social recognition regarding your profession? 
_ What is the situation of coaching educational programs in Iran? 
_ What is your motivation for improving your coaching certification level?  
_ What sources are available for coaches to improve their coaching knowledge in Iran? 
_ What is your knowledge about legal issues in sport in general and in your specific sport in 
particular? 
_ What are your duties and responsibilities toward your students/athletes? 
 
 
